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ABSTRACT 

This	 research	 examines	 the	 second	 season	 of	 the	 transmedia	 children's	
series	 Irabazi	Arte!	 in	 relation	 to	promoting	empowerment	and	gender	
equality	 (Sustainable	Development	Goal	 5).	 Irabazi	 Arte!,	 broadcast	 on	
Basque	 public	 television	 (EITB),	 is	 produced	 entirely	 in	 Basque	 and	 its	
central	storyline	is	women's	football.	Using	a	mixed	methodology,	it	will	
be	 analysed	 if	 and	 how	 gender	 equality	 is	 promoted	 in	 its	 transmedia	
universe	 and	 if	 it	 has	 the	 potential	 to	 have	 an	 impact	 on	 its	 young	
audience.	 A	 quantitatively	 and	 qualitatively	 positive	 representation	 of	
SDG	5	 is	 found.	This	 transmedia	narrative	 fits	 the	characteristics	of	 the	
Generation	 Alpha	 and	 contributes	 to	 the	 progress	 of	 gender	 equality	
through	educommunication,	promoting	equality	in	the	Generation	Alpha.	
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1. Introduction

s	it	possible	that	Irabazi	Arte!	(Until	we	win!),	a	transmedia	series	for	children	and	young	people	in
the	Basque	language,	broadcast	by	the	Basque	Public	Television	(EITB),	which	focuses	on	women's
football,	can	promote	gender	equality	and	empowerment	among	its	audience?
In	 order	 to	 answer	 this	 question,	 it	 is	 necessary	 to:	 take	 into	 account	 the	 characteristics	 of	 its

audience,	 i.e.	 the	 Generation	 Alpha;	 analyse	 the	 specific	 characteristics	 of	 the	 audiovisual	 product;	
examine	 whether	 and	 how	 this	 content	 relates	 to	 Sustainable	 Development	 Goal	 (SDG)	 5	 and	 the	
principles	of	gender	equality	and	empowerment.	

1.1.	Gender	Equality,	Empowerment	and	Sustainable	Development	Goals	

Gender	equality,	a	universal	legal	principle	and	the	fifth	Sustainable	Development	Goal	(SDG)	(United	
Nations	General	Assembly,	2015),	implies	the	effective	enjoyment	of	fundamental	rights	by	women	and	
men	 on	 an	 equal	 basis.	 (Emakunde,	 n.	 d.).	Women's	 empowerment,	 in	 turn,	 is	 defined	 as	women's	
individual	 and	 collective	 self-awareness	 to	 set	 their	 own	 agenda,	 acquire	 skills,	 increase	 their	 self-
esteem,	solve	problems,	develop	self-management	and	participate	in	decision-making	processes,	as	well	
as	access	to	power	and	influence.	(United	Nations	[UN]	Women	Training	Centre,	2011;	Emakunde,	n.d.;	
European	Institute	for	Gender	Equality	[EIGE],	2016).	Closely	related	to	empowerment,	and	a	way	of	
achieving	it,	 is	the	concept	of	sisterhood	or	a	relationship	of	solidarity	between	women.	(Emakunde,	
2018).		
Even	 though	 sustainable	 development	 cannot	 be	 achieved	 and	 progress	 towards	 sustainable	

development	 cannot	 be	made	 without	 the	 equality	 and	 empowerment	 of	 all	 women	 and	 girls	 (UN	
General	Assembly,	 2023),	 SDG	5	 remains	 a	 challenge	 in	our	 society.	This	 is	 evidenced	by	data	 from	
international	organisations	on	equal	representation	in	political,	economic	and	educational	spheres	(UN	
Women,	2023;	United	Nations	Educational,	Scientific	and	Cultural	Organisation	[UNESCO],	2023;	The	
World	Bank,	n.d.)	and	progress	reports	on	SDG	5	in	each	country	(United	Nations	Economic	and	Social	
Council,	2023).		
Although	 some	 societies	 and	 specific	 areas	 have	made	 progress	 on	 SDG	 5,	 such	 as	 visibility	 and	

legislation	on	menstruation,	it	is	not	yet	clear	how	much	progress	has	been	made	on	SDG	5.	(Coloma-
Moncayo,	2023;	López-Insua,	2023).	There	are	still	many	challenges	to	overcome.	

1.2.	Gender	Equality,	Empowerment	and	Sisterhood	in	Football	

The	under-representation	of	women	in	federated	sport	in	Spain	is	still	a	reality,	despite	encouraging	
data	in	school	sport,	where	the	gender	distribution	is	balanced	(Ministry	of	Culture	and	Sport	of	the	
Government	of	Spain,	2022,	2023).		
In	football,	the	sport	with	the	most	federal	licences	in	Spain,	women	represent	6%	of	the	total	number	

of	coaches	and	7.7%	of	female	football	players,	with	the	Autonomous	Community	of	the	Basque	Country	
(ACBC)	being	the	region	with	the	highest	percentage	of	female	players	(12.4%)	(Figure	1).	(Ministry	of	
Culture	and	Sport	of	the	Spanish	Government,	2022,	2023).	

Figure	1.	Football	licences	by	gender	in	Spain	and	the	Basque	Country	in	2022.	

Source:	Own	elaboration	
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Female	under-representation	is	not	the	only	challenge	in	sport	and	football.	Sport	also	continues	to	
be	 associated	 with	 masculine	 characteristics	 (e.g.	 strength	 or	 competitiveness)	 and	 the	 historical	
exclusion	of	women	on	the	grounds	that	"they	are	bad	at	some	sports,	or	it	is	bad	for	their	health,	or	it	
makes	them	ugly"	(Mujika-Alberdi	et	al.,	2024,	p.	1227).	Certain	sports	are	still	considered	unacceptable	
(those	 characterised	 by	 direct,	 team	 competition)	 or	 acceptable	 (e.g.	 gymnastics)	 for	 women,	 thus	
perpetuating	gender	stereotypes	(Metheny,	1965)	and	sexism	(Román-San	Miguel	and	Núñez,	2016),	
and	result	in	certain	sports,	such	as	football,	still	being	perceived	as	masculine	(Mujika-Alberdi	et	al.,	
2024).	
In	addition,	female	athletes	have	low	visibility	in	the	media	and	when	they	do	appear,	they	are	often	

portrayed	in	very	stereotypical	ways,	creating	additional	barriers	to	achieving	gender	equality	(Mujika-
Alberdi	et	al.,	2021).		
To	 overcome	 these	 challenges	 and	 promote	 gender	 equality,	 it	 is	 essential	 that	 institutions,	

administrations,	education	(formal	and	non-formal)	and	the	media	work	together	to	ensure	that	 the	
implementation	of	equality	legislation	is	accompanied	by	awareness-raising	in	educational	and	social	
settings	such	as	the	family,	schools	and	sports	clubs.	(Mujika-Alberdi	et	al.,	2024).	Society	as	a	whole	
must	 challenge	 gender	 stereotypes	 in	 sport	 (Preece	&	Bullingham,	2022)	 and	 in	 football	 by	making	
gender	 stereotypes	visible	 and	 in	 football	 by	making	visible	 the	additional	obstacles	 and	difficulties	
experienced	 by	women	 that	 are	 not	 experienced	 by	 their	male	 counterparts	 (Mérida-Serrano	 et	 al.,	
2022).		

1.3.	Children's	Series,	Gender	Equality	and	Generation	Alpha	

The	educational	potential	of	children's	series	to	promote	positive	content,	pro-social	attitudes,	values	
and	human	rights	has	been	confirmed	by	Arranz-Lozano	et	al.	(2023),	Gil-Quintana	&	Gil-Tévar	(2020),	
Igartua	and	Vega	(2014),	Junguitu-Angulo	and	Osuna-Acedo	(2023)	and	Tufte	(2004).	This	potential	lies	
in	their	ability	to	mobilise,	involve	and	interact	with	the	community.	(Ferrés	&	Masanet,	2017).and	can	
counteract	the	messages	of	mainstream	products,	such	as	Disney	films,	formulated	by	the	hegemonic	
class	and	society	(Osuna-Acedo	et	al.,	2018).	
Research	on	Spanish	series	 for	children	and	young	people	shows	 that	despite	media	 literacy	and	

edutainment	strategies,	77%	of	them	reproduce	gender	inequalities	and	stereotypes	(Arranz-Lozano	et	
al.,	2023;	Belmonte-Arocha	&	Guillamón-Carrasco,	2008;	Gil-Quintana	&	Gil-Tévar,	2020).	These	data	
underline	the	importance	of	institutions,	administrations	and	society	in	general	addressing	these	issues,	
so	 that	 the	series	do	not	offer	stereotypical	and	negative	models,	but	rather	egalitarian	and	positive	
ones,	whose	educational	 influences	 (Gil-Quintana,	2021)	 favour	 the	 formation	of	 a	 solid	 and	 critical	
citizenship	 (Aierbe	 and	Medrano,	 2008;	Arranz-Lozano	et	 al.,	 2023;	Gil-Quintana	&	Gil-Tévar,	 2020;	
Junguitu-Angulo	and	Osuna-Acedo,	2023).	Otherwise,	and	given	that	gender	roles	and	the	identification	
of	gender	patterns	begin	at	an	early	age,	the	perpetuation	of	stereotypes	or	the	presentation	of	genders	
as	dichotomous	in	the	series	will	favour	their	transfer	to	the	younger	population,	hindering	change	both	
in	the	ways	of	learning	and	identifying	with	gender	and	in	the	relationships	between	boys	and	girls	of	
the	so-called	by	McCrindle	(2015)	Alpha	Generation	(Núñez-Gómez	et	al.,	2020).	
And	it	is	precisely	this	Generation	Alpha	that	is	the	most	influential	and	vulnerable	to	the	messages	

disseminated	by	both	old	and	new	media,	as	their	age	coincides	with	the	beginning	of	the	construction	
of	identity,	both	through	identification	with	other	reference	persons	and	through	multiple	media	and	
platforms	(Almazán-López	&	Osuna-Acedo,	2023),	characteristic	of	post-digital	culture	(Escaño,	2023).	
The	 generational	 characteristics	 of	 Alpha,	 as	 well	 as	 the	 increased	 consumption	 of	 the	 Internet	

compared	to	traditional	television,	lead	to	a	decline	in	traditional	linear	broadcasts	in	favour	of	non-
linear	 ones:	 YouTube	 to	 watch	 series	 (Gil-Quintana	 &	 Osuna-Acedo,	 2020);	 streaming	 platforms;	
increased	 reading	 of	 comics	 and	 graphic	 stories	 on	mobile	 devices;	 and	 the	 popularity	 of	 podcasts	
(Amoedo-Casais	et	al.,	2023).	Despite	these	trends,	television	consumption	among	the	Generation	Alpha	
in	Spain	remains	high	compared	to	other	countries	(Barlovento	Comunicación,	2023).	
As	a	result,	television	in	the	post-digital	society	(Jandrić	et	al.,	2019)	must	adapt	to	the	new	media	

ecosystem	by	collaborating	with	other	(old	or	new)	media	and	articulating	new	narrative	forms	(Scolari,	
2014).	This	dispersal	of	content	across	new	and	old	media	on	multiple	channels,	platforms	and	media	
types	characterises	transmedia	narratives	(Jenkins,	2007;	Livingstone,	1998),	which	involve	"a	change	
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that	 often	 leads	 to	 a	 fundamental	 shift	 in	 the	 relationship	 between	 author,	work	 and	 audience:	 the	
latter's	ability	to	interact	with	the	creation"	(Escandell-Montiel,	2020,	p.	97).		
These	 transmedia	 narratives	 are	 very	 attractive	 to	 the	 Generation	 Alpha,	 as	 they	 offer	 them	 the	

possibility	 to	 intervene,	participate	and	contribute	content	 (Azurmendi,	2018;	Larrondo-Ureta	et	al.,	
2020)	and	to	“dive	into	the	stories,	reconstruct	the	past	of	the	characters	and	connect	them	with	other	
elements	 within	 the	 same	 franchise”	 (Scolari,	 2013,	 p.	 24).	 Thus,	 the	 new	 media,	 with	 their	
corresponding	new	literary	and	cultural	genres,	such	as	YouTube,	podcasts	and	APP	comics,	offer	the	
younger	population	both	models	of	identification	and	the	possibility	of	testing,	creating	and	recreating	
one's	 own	 identity	 by	 forming	 a	 digital	 version	of	 this	 construct	 (Almazán-López	 and	Osuna-Acedo,	
2023;	 Scolari,	 2018).	 Moreover,	 they	 allow	 the	 exploration	 of	 other	 models	 of	 communication,	
expression	 and	 creation	 (Escandell-Montiel,	 2020),	 strengthen	 the	 emotional	 connection	 and	
engagement	with	 their	 fans	 (García-Marín	&	Aparici,	 2018;	Marin-Pérez	and	Bañon-Castellón,	2022;	
Pedrero-Esteban	 et	 al.,	 2023),	 provide	 for	 the	 development	 of	 imaginative	 leisure	 skills	 outside	 of	
screens	and	offer	new	educational	resources	for	the	classroom	(Onieva,	2015).	
Despite	 this	 potential	 of	 children's	 fiction	 series,	 they	 have	 almost	 disappeared	 from	 generalist	

television	in	Spain,	constituting	an	almost	complete	abandonment	of	 'the	mechanisms	of	control	and	
regulation	of	content	that	the	State	had	and	has	as	its	competence'	(Arranz-Lozano	et	al.,	2023,	p.	7).	
(Arranz-Lozano	et	al.,	2023,	p.	7)	and	the	possibility	of	using	them	as	a	means	of	promoting	community	
building,	participation	and	diversity	(Azurmendi,	2018).	This	situation	has	some	notable	exceptions	in	
Spanish	(RTVE)	and	Catalan	(TV3)	public	television	(Anguiano	et	al.,	2018;	Azurmendi,	2018;	Cambra-
Badii,	 2020;	Gil-Quintana	&	Gil-Tévar,	 2020;	Hidalgo	&	 Segarra-Saavedra,	 2020;	Maroto-Gonzalez	&	
Rodriguez-Martelo,	2022;	Mastandrea	et	al.,	2023),	which	offer	quality	products	for	younger	audiences.	
EITB,	 the	Basque	public	 television	 channel,	 is	 also	 committed	 to	 transmedia	products	 entirely	 in	

Basque	for	the	younger	population:	Ene	Kantak!	(Zufiaurre	et	al.,	2019-);	Go!azen	(Zabaleta	&	Zeberio,	
2008-);	Go!azen!	 (Junguitu-Angulo,	 2023;	 Junguitu-Angulo	 &	 Osuna-Acedo,	 2023);	 and	 Irabazi	 Arte!	
(Zeberio,	2022-),	the	second	season	of	which	is	the	subject	of	this	research.	

1.4.	Irabazi	Art!	

Irabazi	Arte!	(Zeberio,	2022-)	is	a	Basque	language	transmedia	series	traditionally	broadcast	on	ETB1.	
After	the	broadcast	of	each	episode,	it	is	available	on	EITB's	on-demand	television	(EITB	Nahieran),	on	
EITB's	Youtube	channel,	in	the	section	of	the	APP	of	EITB's	transmedia	series	also	aimed	at	the	same	
audience,	Go!azen,	and	on	the	free	streaming	platform	in	Basque	Primeran.	Disney	Plus	also	offers	the	
first	season	of	the	series	dubbed	into	Spanish	under	the	title	Hacia	la	victoria.	
The	plot	of	the	first	(IA!T1)	and	second	(IA!T2)	seasons	of	Irabazi	Arte!	revolves	around	a	teenage	girl,	
Arene,	who	lives	with	her	father,	Peio,	and	younger	sister,	Lili,	in	the	home	of	their	grandfather,	aitona	
(grandfather),	in	the	fictional	village	of	Learo	after	the	sudden	death	of	their	mother	(Figure	2).	

Figure	2.	Peio,	Arene,	Lili	and	aitona	

	
Source:	Eitb.eus,	2021.	

In	addition	to	Arene	and	her	family,	the	other	main	protagonists	of	the	series	are	the	women's	football	
team	of	the	Learo	club,	the	Printzesak	(Princesses).	The	Printzesak,	its	players	(Arene,	Nora,	Olatz,	Itsaso,	
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Leire	and	Esti),	its	president	(Martxelo),	its	ex-coach	(Larra),	the	players	of	the	men's	team	and	the	coach	
(Eunate)	are	the	protagonists	of	the	plots	about	the	team's	competition,	obstacles	and	difficulties.		
The	narrative	universe	of	IA!T2	includes:	

• The	series	is	available	on	ETB1,	ETB3,	EITB	Nahieran,	EITB	YouTube	channel,	Go!azen	APP	and	
Primeran.	

• Two	interactive	comics	in	Basque,	Spanish,	Catalan,	French	and	English,	available	in	the	Komiki	
APP	 application	 (Figure	3):	 Irabazi	Arte:	 iraganeko	mamua	 (Ghost	 of	 the	Past).	 (Loiola	 and	
Alonso,	2022)	associated	with	 IA!T1;	 and	 Irabazi	Arte:	 inor	 ez	da	 ilegala	 (No	one	 is	 illegal)	
(Loiola	and	Alonso,	2023)	associated	with	IA!T2.	

Figure	3.	Vignette	of	Inor	ez	da	ilegala	

	
Source:	Screenshot.	

• Podcast	on	the	EITBPodKast	(https://www.eitb.eus/eitbpodkast/aisia-fikzioa/irabazi-arte/).	
• Section	on	the	EITB	website	(https://www.eitb.eus/eu/telebista/programak/irabazi-arte/).	
• EITB	 Youtube	 channel	 (https://www.youtube.com/watch?v=YCJLkQ-AZXA):	 chapters	 and	

additional	content.	
• Digital	social	networks:	TikTok	(@irabazi_arte)	and	Instagram	(@irabaziarte_eitb).	
• Official	 Spotify	 playlist	 (IA!T1	 and	 IA!T2):	

https://open.spotify.com/playlist/6r7FXmtaEnbuSfbhBGH8JL?si=e6fbb494caba4513		
• Live	experiences	(e.g.	previews)	
• Barnetik	(From	the	inside).	Extra	content	where	actors	and	actresses	comment	on	the	episodes	

broadcast	 on	 IA!T2.	 Available	 on	 the	 EITB	 Youtube	 channel	 and	 on	 the	 EITB	 website	
(https://www.eitb.eus/eu/telebista/programak/irabazi-arte/bideoak/).	

2.	Hypothesis	and	Research	Question	

The	hypotheses	and	research	questions	are	as	follows:	

• Hypothesis	1	(H1).	IA!T2	promotes	gender	equality	and	empowerment	of	its	audience.		
• Question	1	(Q1).	If	IA!T2	promotes	gender	equality	and	empowerment,	how	does	it	do	so?	
• Hypothesis	2	(H2).	IA!T2	has	the	potential	to	influence	its	audience.	

3.	Methodology	

In	order	to	study	gender	equality	in	IA!T2	from	a	pedagogical-communicative	point	of	view,	a	mixed	
methodology	with	a	triangulation	of	techniques	and	instruments	is	proposed.	
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3.1.	Interview	with	Privileged	Observers	

Four	semi-structured	interviews	were	conducted	with	privileged	observers	(Table	1).		

Table	1.	Persons	interviewed.	
Person	

interviewed	 Code	 Gender	 Speciality	

Aranburu,	
Julene	

E-ARJ-
01	 Female	 Scriptwriter	and	creator	of	Irabazi	Arte!	

Raventós,	
Isabel	

E-RAI-
02	 Female	

First	Vice-President	of	the	association	of	women	filmmakers	and	audiovisual	
media	(CIMA),	which	in	2023	obtained	special	consultative	status	with	the	

United	Nations	Economic	and	Social	Council	(ECOSOC).	

Martinez,	
Ricardo	

E-
MAR-
03	

Male	
Pedagogical	coordinator	at	an	educational	centre;	special	education	and	early	
childhood	education	teacher;	and	member	of	the	board	of	directors	of	the	

Alavesa	Football	Federation	(2020-2024).	

Jiménez,	
Estefanía	

E-JIE-
04	 Female	 PhD	in	Audiovisual	Communication	from	the	University	of	the	Basque	Country.	Researcher	at	EU	Kids	Online.	

Source:	Own	elaboration	

3.2.	Registration	list	

To	measure	the	presence	of	women	in	IA!T2	a	registration	list	has	been	used	(Table	2).	

Table	2.	Registration	of	women	in	Irabazi	Arte!	
Presence	of	women	in	IA!T2	 No.	Women	 No.	Men	

Writers	of	the	series	 	 	
Executive	Production	 	 	

Address	 	 	
Protagonists	 	 	
Co-stars	 	 	
Voice-over	 	 	
Podcast	 	 	
Comic	 	 	

Social	media	 	 	
Extra	content	 	 	

Live	experiences	 	 	
Source:	Own	elaboration	

3.3.	Estimation	Table	

In	order	to	quantify	the	level	of	gender	equality	in	the	series	and	its	transmedia	universe,	an	estimation	
table	was	created	based	on	those	used	in	Arranz-Lozano	et	al.	(2023)	and	Gil-Quintana	and	Gil-Tévar	
(2020).	The	table	(Table	3)	was	filled	in	by	the	expert	observers,	who	rated	each	item	from	1	to	5	in	
order	to	obtain	the	average	score	for	each	item	and	section.	

Table	3.	Analysis	of	gender	equality	in	IA!T2.	
Section	 Item	with	value	1	 Item	with	value	5	

The	family	
He	plays	a	central	role	in	the	series	 It	is	a	further	element	of	the	series	

Women	are	the	central	role	in	the	family	 Balance	of	women	and	men	in	the	
family	

Peer	gangs	
Predominantly	male	over	female	 Females	predominate	over	males	

Rivalry	between	women	 Sorority	

Sexism	 Sexist	and	discriminatory	language	 Inclusive	and	non-sexist	language	
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Male	chauvinist	position	 Feminist	perspective	
Sexist	practices	 Absence	of	sexism	

War	between	
the	sexes	 War	between	the	sexes	 Collaboration	and	harmony	between	

people	of	different	sexes	

Stereotypes	

Female	characters	reproduce	roles	typical	of	
femininity	 Women	in	non-feminine	roles	

Colour	stereotypes	 Absence	of	colour	stereotypes	

Female	character	rescued	by	male	character	 Female	character	rescues	male	
character	

Male	heroes	solve	problems	 Heroines	solve	problems	
Sexualised	clothing	 Clothing	appropriate	to	the	context	

Female/slim,	male/strong	 Richness	in	the	diversity	of	roles	

Lack	of	competitiveness	(female)	 Absence	of	stereotypes	in	relation	to	
competition	

Absence	of	affective	expression	(male)	 Absence	of	stereotypes	in	relation	to	
emotional	expression	

Male-public/	female-private	 Common	spaces	(home,	work	and	
leisure)	

Character	leadership:	men	 Character	leadership:	women	

Romantic	
relationships	

Initiated	by	male	characters	 Initiated	by	male	characters	
Heterosexuals	only	 Sexual	diversity	

Raising	awareness,	preventing	and	
combating	gender-based	violence:	implicit	

violence	
Prevention	and	awareness-raising	

Professions	

Female	characters	with	typically	female	
professions	

Female	characters	with	non-typically	
female	professions	

Male	characters	with	typically	male	
professions	

Male	characters	with	non-typically	
male	professions	

No	work-life	balance	 Men	and	women	reconcile	family	and	
work	

Women	in	unpaid	domestic	work	 Women	in	paid	work	

The	woman	is	uneducated	 Women	have	an	academic	background	

Women	in	subordinate	employment	 Women	hold	a	high	position	in	the	
labour	market	

Source:	Own	elaboration	based	on	Arranz-Lozano	et	al.,	2023;	Gil-Quintana	and	Gil-Tévar,	2020.	

3.4.	Bechdel	test		

The	Bechdel	test	(n.d.),	which	has	been	used	in	previous	research	on	fictional	series	(Alonso-González,	
2023;	Gil-Quintana	&	Gil-Tévar,	2020;	Marín-Ramos,	2019),	consists	of	three	criteria	that	the	product	
under	analysis	must	meet:	Include	at	least	two	named	women	who	have	at	least	one	conversation	about	
something	other	than	a	man.		
The	test	was	applied	to	the	content	of	the	IA!T2	transmedia	universe	(Table	4):	eight	episodes	of	the	

series,	Barnetik,	three	episodes	of	the	comic	and	the	podcasts	in	which	Nora	and	Arene	(in	podcast	12	
Leire	replaces	Arene)	interview	female	athletes.	
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Table	4.	Contents	of	IA!T2	
Type	of	
content	 Title	 Coding	 Link	

Series	

Sorpresak	(Surprises)	 IA!T2E1	 https://acortar.link/cHTpzh	
Maitasuna	eta	futbola	(Love	and	Football)	 IA!T2E2	 https://acortar.link/Iftt57	

Zalantzak	(Doubts)	 IA!T2E3	 https://acortar.link/IVcsU5	
Iruzurrak	(Traps)	 IA!T2E4	 https://acortar.link/ms0Doj	

Kapitainak	(Capitanas)	 IA!T2E5	 https://acortar.link/134mFR	
Gezurrak	(Lies)	 IA!T2E6	 https://acortar.link/CMnFLR	

Izarrak	aurrez	aurre	(The	stars	face	to	face)	 IA!T2E7	 https://acortar.link/8z7DSv	
Egia	biluzik	(The	uncovered	truth)	 IA!T2E8	 https://acortar.link/rMJXO6	

Podcast	

Alba	Menendez	 Pódcast-9	

https://www.eitb.eus/eitbpo
dkast/aisia-fikzioa/irabazi-

arte/	

Garazi	Sánchez	 Podcast-10	
Ziortza	Isasi	 Podcast-11	

Maialen	Oiartzabal	 Podcast-12	
Klara	Olazabal	 Podcast-13	
Amaia	Aldai	 Podcast-14	

Irene	Paredes,	Maddi	Torre,	Lur	Errekondo.	
Live	 Podcast-15	

Oihane	Otaegi	 Podcast-16	

Barnetik	

Arene,	Nora,	Leire	and	Itsaso	 Barnetik-0	 https://acortar.link/BkvZeU	
Arene	and	Olatz	 Barnetik-1	 https://acortar.link/owXzaZ	
Itsaso	and	Amets	 Barnetik-2	 https://acortar.link/99W9Bv	
Arene	and	Jon	 Barnetik-3	 https://acortar.link/jDRWU2	
Leire	and	Itsaso	 Barnetik-4	 https://acortar.link/3qfYTg	
Esti	and	Nora	 Barnetik-5	 https://acortar.link/jY0eee	
Leire	and	Malen	 Barnetik-6	 https://acortar.link/4M0eZw	
Lili	and	Nora	 Barnetik-7	 https://acortar.link/htWhvQ	
Olatz	and	Gorka	 Barnetik-8	 https://acortar.link/BLU2Qb	

Comic:	No	
One	Is	
Illegal	

Erraza	izango	da	(It's	going	to	be	easy)	 Comic-NEI-1	
https://cutt.ly/JwJvxSLB	Hawa	 Comic-NEI-2	

Oztopo	guztiei	gola	(Goal	to	all	obstacles)	 Comic-NIS-3	
Source:	Own	elaboration	

3.5.	Content	Analysis	

Content	 analysis	 was	 carried	 out	 on	 all	 conversations	 in	 the	 transmedia	 universe	 that	 passed	 the	
Bechdel	 test.	This	analysis	 is	carried	out	as	a	complement	 to	 the	Bechdel	 test,	as	 the	Bechdel	 test	 is	
limited	to	showing	whether	or	not	there	is	a	representation	of	female	conversations	that	do	not	revolve	
around	men,	 so	 it	 does	 not	 measure	 the	 sexism	 or	 feminism	 of	 the	 product.	 The	 content	 analysis,	
however,	provides	information	about	the	themes	and	messages	that	female	characters	talk	about	and	
whether	there	are	any	related	to	equality,	empowerment	or	sisterhood.	

3.6.	Dichotomous	Questionnaire	Survey	

3.6.1.	Population	and	Sample	Size	

The	target	audience	is	the	IA!T2	audience,	with	an	average	of	20,875	people	per	episode.	("Irabazi	arte!	
[telesaila]",	2023).	 Its	audience	 is	 the	Basque-speaking	population	 living	 in	 the	Basque	Autonomous	
Community	or	neighbouring	provinces	and	aged	between	4	and	12.	For	this	population,	with	a	margin	
of	error	of	5%	and	a	confidence	level	of	95%,	the	sample	should	consist	of	378	people.		
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In	the	absence	of	a	census	of	the	population,	the	methodological	decision	was	to	carry	out	a	non-
probabilistic	 quota	 sampling	 through	 educational	 centres,	 selecting	 students	who	 had	 the	 ability	 to	
complete	 the	 questionnaire	 independently	 (4th,	 5th	 or	 6th	 year	 of	 compulsory	 primary	 education	
[EPO])	and	who	attended	exclusively	Basque	schools.		

3.6.2.	Questionnaire	

A	dichotomous	questionnaire	of	eleven	questions	was	designed,	one	for	each	IA!T2	youth	character.	The	
questions	are	accompanied	by	a	photograph	of	 their	character	and	the	questions	are	answered	with	
'Yes'	or	'No'	to	the	statement:	"Character	X	has	a	lot	in	common	with	me".		
The	questionnaire	asks	whether	or	not	each	person	considers	that	they	have	things	in	common	with	

the	male	and	female	youth	characters	(Figure	4)	in	IA!T2.	

Figure	4.	AI!T2	characters	

 
Source:	EITB.eus	(https://www.eitb.eus/eu/telebista/programak/irabazi-arte/pertsonaiak/),	2023	

4.	Results	

4.1.	H1.	The	second	season	of	Irabazi	Arte!	promotes	gender	equality	and	empowerment	in	
its	audience.	

4.1.1.	The	Bechdel	test		

All	elements	of	the	transmedia	universe	pass	the	Bechdel	test	(Figure	5).		

115

https://web.ua.es/es/unidad-igualdad/xii-encuentro-2019/documentos/test-de-bechdel.pdf


VISUAL	Review,	16(3),	2024,	pp.	107-131	
	

	

Figure	5.	Conversations	that	pass	the	Bechdel	Test	

	
Source:	Own	elaboration	

All	episodes	of	IA!T2	pass	the	test,	with	73	conversations	across	the	eight	episodes	(Figure	5).	All	
eight	podcasts	pass	the	test	because	in	all	of	them	the	two	interviewers,	Nora	and	Arene,	talk	to	at	least	
one	athlete	(Figure	5).	In	the	APP	comic,	there	are	also	16	conversations	that	pass	the	test	(Figure	5).	
Barnetik	passes	the	test	in	six	of	the	episodes	(Barnetik-2,	Barnetik-3	and	Barnetik-8	do	not	pass	the	test	
because	the	three	male	co-stars	appear),	for	a	total	of	51	conversations	(Figure	5).	

4.1.2.	Estimation	Table	

The	mean	estimates	(1	=	lowest	score	or	inequality;	5	=	highest	score	or	equality)	of	the	four	experts	(E-
ARJ-01,	E-RAI-02,	E-MAR-03	and	E-JIE-04)	in	relation	to	the	6	assessed	aspects	of	gender	equality	in	IA!	
T2	(Figure	6),	the	highest	score	is	for	the	absence	of	gender	stereotypes	(4.4),	followed	by	egalitarian	
romantic	relationships	(4.08),	absence	of	sexism	(4.07),	visibility	of	equality	in	the	workplace	(4.04),	
equality	in	gangs	(4)	and	equality	in	the	family	(3).	

Figure	6.	Gender	equality:	mean	estimates.	

	
Source:	Own	elaboration	

In	the	individual	item	analysis	(Figure	7),	all	items	score	above	2.5,	with	19	items	scoring	4	or	above,	
while	only	2	items	score	below	3:	the	central	role	of	the	family	(2.5)	and	male	characters	in	non-typically	
male	occupations	(2.75).		
The	highest	scores	are	for	the	appropriateness	of	the	characters'	clothing	to	the	context	(5),	followed	

by	 the	 heroines'	 problem	 solving	 (4.75),	 the	 absence	 of	 stereotypes	 about	 female	 competitiveness	
(4.75),	 female	 leadership	 (4.75),	 the	 sexual	 diversity	 shown	 (4.75),	 women	 with	 an	 academic	
background	(4.75)	and	women	in	paid	work	(4.75)	(Figure	7).		
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Figure	7.	Mean	estimates	per	item	

	

Source:	Own	elaboration	

In	terms	of	gang	relations,	there	is	an	important	visibility	of	fraternity	(4.25),	as	well	as	cooperation	
and	harmony	between	people	of	different	genders	(4)	(Figure	7).	
The	mean	of	the	estimates	(Figure	6)	shows	the	overcoming	of	gender	stereotypes	(4.4),	as	a	result	

of	clothing	adapted	to	the	context	(5),	the	absence	of	stereotypes	related	to	women's	competition	(4.75),	
women's	 leadership	 (4.	75),	women's	 leadership	 (4.75),	women's	problem	solving	and	heroic	status	
(4.75)	and	where	men	and	women	appear	(4.5)	in	both	private	(e.g.	home)	and	public	(e.g.	work	and	
leisure)	spaces	(Figure	7).	
As	for	romantic	relationships	(Figure	7),	they	are	initiated	by	both	boys	and	girls	(3),	there	is	sexual	

diversity	(4.75),	and	there	is	an	absence	of	explicit	and	implicit	gender-based	violence	(4.5).	
The	 adult	 characters'	 occupations	 (Figure	 7)	 also	 contribute	 to	 the	 visibility	 of	 women	 with	 an	

academic	education	 (4.75),	 in	paid	 jobs	 (4.75),	 in	high	positions	 (4)	and	 in	occupations	 that	are	not	
typically	 female	 (4);	 in	addition,	men	and	women	reconcile	work	and	 family	 life	 (4),	but	 there	 is	no	
visibility	of	men	in	typically	female	occupations	(2.75).	

4.1.3.	Women's	Registration	List	

The	presence	of	women	in	IA!T2	(Figure	8)	is	greater	than	that	of	men	in	terms	of	fiction	and	narrative	
universe,	but	not	in	the	case	of	technical	issues	(scriptwriters,	direction,	production)	where,	although	
the	presence	is	equal	(2	men	and	2	women),	the	person	who	directs	the	central	product,	the	series,	is	a	
man.	

0,00

1,00

2,00

3,00

4,00

5,00

Th
e	f
am
ily
	ha
s	a
	ce
ntr
al…

Wo
me
n	a
re	
the
	ce
ntr
al…

Ga
ng
s:	m
ale
	ga
ng
s…

Riv
alr
y	b
etw
ee
n	w
om
en
…

Se
xis
t	a
nd
	di
scr
im
ina
tor
y…

Ma
le	
sex
ist
	po
sit
ion
	(1
)…

Se
xis
t	p
rac
tic
es	
(1)
	vs
.…

Wa
r	b
etw
ee
n	t
he
	se
xe
s…

Pe
rso
na
jes
	fe
me
nin
os
…

Co
lou
r	s
ter
eo
typ
es	
in…

Fe
ma
le	
ch
ara
cte
r…

Ma
le	
he
roe
s	s
olv
e…

Se
xu
ali
sed
	clo
thi
ng
	(1
)…

Fe
ma
le/
thi
n,…

Ab
sen
ce	
of…

Ab
sen
ce	
of	
aff
ect
ive
…

Me
n's
	sp
ace
	is	
pu
bli
c	a
nd
…

Ch
ara
cte
r	le
ad
ers
hip
	fa
lls
…

Ini
tia
ted
	by
	m
ale
…

He
ter
os
ex
ua
l	o
nly
	(1
)	v
s.…

Im
pli
cit
	ge
nd
er-
ba
sed
…

Fe
ma
le	
ch
ara
cte
rs:
	W
ith
…

Ma
le	
ch
ara
cte
rs	
wi
th…

No
	w
ork
-lif
e	b
ala
nc
e	(
1)…

Wo
me
n	i
n	u
np
aid
…

Wo
ma
n	h
as	
no
	ed
uc
ati
on
…

Wo
ma
n	h
as	
a…

117



VISUAL	Review,	16(3),	2024,	pp.	107-131	
	

	

Figure	8.	Women	in	AI!T2	

	
Source:	Own	elaboration.	

In	the	narrative	structure	(Figure	8),	the	main	characters	are	the	6	female	protagonists	of	Printzesak,	
including	Arene,	whose	family	consists	of	two	men	(father	and	grandfather)	and	two	girls	(Arene	and	
Lili).	 As	 for	 the	 co-protagonists,	 there	 are	 5	 male	 and	 4	 female	 characters	 (Figure	 7).	 The	 series	
incorporates	 the	 voice	 of	 the	 female	 character	Arene	 in	 different	 scenes	 of	 each	 episode	 (Figure	7),	
providing	a	first-person	view	of	her	reflections,	thoughts	and	emotions.	
In	 the	 APP	 comic,	 all	 7	 main	 characters	 are	 female	 (6	 Printzesak	 players	 and	 the	 young	 illegal	

immigrant,	Hawa).	As	for	the	supporting	characters,	there	are	2	girls	and	2	boys.		
In	 Barnetik,	 the	 first	 video	 introduces	 the	 season	 with	 a	 conversation	 between	 4	 of	 the	 main	

characters	(Arene,	Nora,	Leire	and	Olatz).	The	other	8	videos	are	organised	by	couples,	3	of	them	mixed	
and	5	females.	A	total	of	20	actresses	and	actors	take	part:	17	girls	(5	actresses	in	2	episodes	and	4	in	
the	introductory	episode)	and	3	boys.	
The	podcasts	are	hosted	by	two	girls,	with	occasional	appearances	by	other	Printzesak	players	 in	

each	episode,	except	in	Pódcast-4	where	Lili	appears.	All	interviewees	are	female	athletes.	Similarly,	in	
the	 live	 experience	 during	 the	 recording	 of	 Pódcast-15,	 3	 female	 athletes,	 a	 monologuist	 and	 Sua	
Enparantza	(the	actress	who	plays	Arene)	sing	the	soundtrack	of	the	series	live.	

4.2.	H2.	The	Second	Season	of	Irabazi	Arte!	has	the	Potential	to	Influence	its	Audience.	

4.2.1.	Dichotomous	Questionnaire	

The	total	sample	consisted	of	188	people:	120	girls	(63.8%),	62	boys	(33%)	and	6	people	who	do	not	
identify	with	any	gender	(3.2%).	Of	the	total,	56	people	(29.8%)	were	in	the	4th	grade,	104	(55.3%)	in	
the	5th	grade,	and	28	(14.9%)	in	the	6th	grade.	The	age	frequencies	are	38	(20.2%)	at	age	9,	88	(46.8%)	
at	age	10,	55	(29.3%)	at	age	11,	and	7	(3.7%)	at	age	12.		The	questionnaires	guarantee	the	anonymity	of	
the	answers	and	were	completed	during	the	months	of	March	and	April	2023.	
With	 regard	 to	 the	 possible	 influence	 of	 IA!T2	 on	 the	 audience	 (H2),	 we	 analysed	 whether	 the	

audience	identified	with	the	characters	by	means	of	a	dichotomous	questionnaire	survey.	The	lack	of	a	
census	of	the	series'	audience	made	it	difficult	to	obtain	a	sample	of	the	desired	size	and	with	a	normal	
distribution	of	the	independent	variables	(gender,	age,	academic	year).	The	sample	obtained	(N=188)	is	
therefore	limited	by	the	confidence	level	(90%)	and	the	margin	of	error	(6%),	as	well	as	by	the	non-
normal	 distribution	 of	 the	 independent	 variables:	 gender	 (Shapiro-Wilks:	W	=	0.79,	 p	 <	 0.001),	 age	
(Shapiro-Wilks:	W	=	0.85,	p	<	0.001)	and	academic	year	(Shapiro-Wilks:	W	=	0.79,	p	<	0.001).	Therefore,	
non-parametric	statistical	tests	were	used.		
Regarding	the	identification	or	not	with	the	characters	according	to	the	gender	of	the	audience,	the	

chi-square	test	gives	significant	results	with	the	characters	of	Lili	 (p=0.041),	Gorka	 (p=0.000),	Amets	
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(p=0.000)	and	Jon	(p=0.000),	as	girls	identify	significantly	more	with	Lili	and	significantly	less	with	the	
3	male	characters	(Figure	9).		

Figure	9.	Gender	and	identification	with	Lili,	Gorka,	Amets	and	Jon	

	
Source:	Own	elaboration.	

There	is	no	significant	relationship	between	the	age	of	the	audience	and	identification	or	not	with	the	
characters,	but	there	is	a	significant	relationship	between	the	year	studied	and	identification	with	the	
character	 of	 Jon	 (p=0.043),	 with	 the	 5th	 grade	 audience	 being	 the	most	 likely	 to	 identify	 with	 the	
character.		

Q1.	How	do	you	Promote	Gender	Equality	and	Empowerment	in	your	Audience?	

4.3.1.	Content	Analysis	of	Conversations	Between	Female	Characters	

The	results	of	the	content	analysis	of	the	conversations	that	pass	the	Bechdel	test	(Figure	5)	show	that	
the	dominant	theme	is	empowerment	with	55	interactions	(Figure	10):	positive	leadership	(14),	conflict	
resolution	(11),	individual	empowerment	(9),	non-dependence	on	another	person	or	group	(6),	internal	
barriers	to	collective	empowerment	(5),	individual	(5)	and	collective	empowerment	strategies	(3),	and	
collective	empowerment	(2).		
The	second	most	common	theme,	with	23	interactions,	is	stereotypes	(Figure	10):	the	visibility	of	

women	 in	 non-typical	 female	 roles	 (21),	 which	 is	 the	 most	 common	 theme	 overall,	 and	 women's	
physical	diversity	(2).		
The	family	comes	third	with	15	interactions	(Figure	10):	daughter-mother	relationships	(7);	family	

referents	(5);	family	bereavement	(2);	and	identity	traits	(1).		
Friendship	comes	fourth	with	14	interactions	(Figure	10):	its	values	(9)	and	relationships	and	status	

in	groups	(5).		
Gender	 equality	 is	 mentioned	 in	 11	 conversations	 (Figure	 10):	 visibility	 and	 normalisation	 of	

menstruation	(5);	female	role	models	(3);	difficulties	for	women	in	sport	(2);	and	patriarchy	(1).		
Affective	 relationships	 between	 women	 are	 mentioned	 in	 8	 conversations	 (Figure	 10):	 sexual	

diversity	(5)	and	romantic	relationships	(3).		
Finally,	6	conversations	are	linked	to	sorority	(Figure	10).	
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Figure	10.	Frequencies	in	chapters	

	
Source:	Own	elaboration.	

In	terms	of	the	transmedia	universe,	62	conversations	that	pass	the	Bechdel	test	were	identified	in	
the	8	IA!T2	podcasts.	In	24	cases	(Figure	11),	the	topics	(e.g.	professionalisation)	are	related	to	the	sport	
practised.	 Other	 themes	 also	 appear	 (Figure	 11),	 such	 as:	 competitiveness	 (12);	 compatibility	with	
studies	and	work	(9);	gender	equality	and	inequality	(7),	including	menstruation	or	salary	differences	
with	respect	to	male	categories;	references	they	have	had	in	sport	(6);	and	empowerment	(4).	

Figure	11.	Themes	in	the	IA!T2	podcasts	

	
Source:	Own	elaboration	

The	APP	comic	also	passes	the	Bechdel	test,	identifying	17	conversations	across	the	three	chapters	
(Figure	 12)	 on:	 human	 values	 (5);	 female	 role	models	 (4)	 in	 sports	 and	music;	 empowerment	 (3);	
women's	football	(2);	friendship	(1);	and	social	issues	(1)	such	as	unaccompanied	foreign	minors.	
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Figure	12.	Themes	in	APP	comics	

 
Source:	Own	elaboration.	

Barnetik	also	passes	the	Bechdel	test.	While	in	three	episodes,	Barnetik-2,	Barnetik-3	and	Barnetik-8,	
actors	intervene,	in	the	remaining	6	episodes	the	actresses,	in	pairs	(except	in	Barnetik-0	where	there	
are	4),	share	their	reflections	on	each	episode,	making	a	total	of	48	conversations	that	pass	the	test.	In	
these	 dialogues	 they	 talk	 about	 (Figure	 13):	 strategies	 and	 processes	 of	 individual	 and	 collective	
empowerment	 (14);	gender	equality	 (10);	 the	 family	 (7);	problems	of	 the	Generation	Alpha	such	as	
online	grooming	(2);	the	influence	of	the	series	on	the	empowerment	of	girls	in	football	(1);	and	other	
topics	(16).	

Figure	13.	Themes	in	Barnetik	

 
Source:	Own	elaboration	

4.3.2.	Semi-Structured	Interviews	to	Experts	

All	four	interviewees	state	that	IA!T2	promotes	gender	equality	because	its	leitmotif	is	a	group	of	girls	
in	a	traditionally	male	world,	football,	fighting	to	be	able	to	play	the	sport	they	want	to	play.		
The	ultimate	goal	of	 IA!T2	 is	 to	entertain,	but	 that	 is	not	 the	ultimate	goal	of	 IA!T2.	 (J.	Aranburu,	

personal	 communication,	 19	 December	 2023)	 Experts	 affirm	 that	 IA!T2	 encourages	 and	 promotes	
values	related	to	equality	and	overcoming	inequality	and	gender	stereotypes	(Table	5).	

Table	5.	Interviews:	gender	equality	and	gender	stereotypes.	

Privileged	
observer	 Equality	 Gender	stereotypes	

E-ARJ-01	 • Sorority.	 • Positive	competitiveness	of	both	individual	women	and	
a	women's	team.	

E-RAI-02	
• Equality.	

• Empowerment.	
• Sorority.	

• It	gives	visibility	to	women	playing	football.	
• Positive	competitiveness.	
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Privileged	
observer	 Equality	 Gender	stereotypes	

E-MAR-03	

• Empowerment	as	a	
challenge	for	women.	

• Gender	perspective	in	
football.	

• Mixed	audiences	in	men's	
and	women's	football.	

• Exposure	of	female	models	in	traditionally	male	roles.	

E-JIE-04	

• Plot	of	the	series:	
Empowerment	message	for	

girls.	
• It	gives	visibility	to	girls	

competing.	

• Positive	competitiveness.	
• It	shows	mothers	with	emotional	lives	of	their	own,	
with	career	ambitions,	active,	and	not	just	caretakers	of	

the	family.	

Source:	Own	elaboration	

Gender	stereotypes	linked	to	a	secondary	female	character,	the	teacher	and	headmistress	Idoia,	who,	
out	of	necessity	for	the	dramatic	development,	is	presented	as	an	antagonist	"as	a	hackneyed	character	
that	 can	be	 counterproductive	because	 it	 represents	 a	 traditionally	 feminised	profession,	 as	well	 as	
showing	school	authority	as	something	reprehensible"	(E.	Jiménez,	personal	communication,	December	
2023).	
With	regard	to	the	series'	referents	and	models,	the	experts	affirm	that	IA!T2	provides	referents	with	

whom	the	audience	can	identify,	who	are	positive	models	and	who	can	demonstrate	new	behaviours	
related	to	equality	that	they	have	not	seen	before	in	their	reality	(Table	6).		

Table	6.	Interviews:	benchmarks	and	models	
	

Privileged	
observer	 Identification	 Positive	models	 Models	of	new	

behaviours	

E-ARJ-01	 Characters	who	speak	the	
language	of	the	audience.	

Male	characters	who	care,	cook,	
show	emotions.	

Diverse	male	and	female	
characters	are	shown	with	their	

human	imperfections.	

Girls	playing	football.	
Learn	the	language	
spoken	by	the	
characters	in	the	

series.	

E-RAI-02	 Themes	close	to	the	audience.	

Positive	male	characters	for	whom	
equality	is	indisputable	(Peio		and	

the	grandfather).	
Diverse	male	and	female	

characters.	

Girls	playing	football.	
	

E-MAR-03	

Language	of	the	Generation	
Alpha.	

Family	diversity	(single-parent,	
traditional,	reconstituted	

families).	
Themes	appropriate	to	the	age	of	

the	audience.	

Women	performing	traditionally	
male	roles	(e.g.	female	football	
coach	and	player),	and	vice	versa	
(e.g.	grandfather	and	householder).	
Mothers	and	fathers	performing	
equal	roles	(outside	work,	care).	

Normalisation	of	new	
words	in	sport:	
referee,	coach.	

E-JIE-04	

Themes	close	to	the	audience	that	
overcome	difficult	situations	such	
as	bereavement,	moving	house	

and	school.	
The	female	characters	represent	

archetypes	that	are	not	
watertight.	

Deeply	constructed	female	
characters	(e.g.	rebellious	

character	who	behaves	as	such	
because	she	is	full	of	fears	and	

insecurities).	

Positive	models	of	resilience.	
Mothers	and	fathers	are	not	only	
caregivers	of	their	children,	but	
also	workers,	caregivers	who	have	

emotional	relationships,	...	
Male	role	models	and	families	

where	equality	is	naturalised	and	
assumed.	

	

Girls	who	believe	
they	can	play	football	

and	achieve	it	

Source:	Own	elaboration	
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IA!T2	also	shows	the	inequality	and	micromachisms	present	in	society	(Table	7).	

Table	7.	Interviews:	exposing	inequality	
Privileged	
observer	 Micromachismos	 Situations	of	inequality	

E-ARJ-01	
Greater	demands	on	mothers	than	on	fathers	in	the	

concept	of	family	(Nora).	
Men	false	allies	of	equality	(Martxelo).	

Women's	renunciation	of	sport	
due	to	motherhood	(Eunate).	
Major	obstacles	for	women	in	

football	(Eunate).	

E-RAI-02	 President	of	the	club	(Martxelo).	 More	difficulties	in	playing	
football	for	women.	

E-MAR-03	 Society's	and	men's	fear	of	women's	empowerment.	

Exposure	of	non-inclusive	or	
sexist	or	sexist	language.	

Caricaturing	male	chauvinist	
characters	in	order	to	provoke	
reflection	on	their	behaviour.	

E-JIE-04	
The	boycotting	behaviour	of	the	club	president	who	is	
presented	as	a	"señoro"	(a	man	who	shows	contempt	
for	feminist	demands	(RAE	[@RAEinforma],	2021).	

More	difficulties	for	women	in	
the	club	(coach	and	players).	

Source:	Own	elaboration	

Expert	 observers	 E-RAI-02	 and	 E-ARJ-01	 consider	 that	 IA!T2	 promotes	 equality	 because	 of	 the	
unusual	presence	of	a	 female	scriptwriter	and	 the	 inclusion	of	a	 female	writer	and	 illustrator	 in	 the	
creative	 team,	 all	 three	 of	whom	provide	 a	 female	 perspective	 on	 equality.	 In	 addition,	 the	 experts	
consider	that	the	central	storyline	of	the	series,	which	shows	girls	progressing	in	football,	an	area	not	
usually	 represented	by	women,	positively	demonstrates	elements	of	equality	 such	as	 individual	and	
team	competitiveness.	
Regarding	the	transmedia	universe,	E-RAI-02	highlights	 its	quality	and	the	series'	contribution	to	

reaching	the	Generation	Alpha	generation.	The	experts	consider	that	the	transmedia	universe	reaches	
an	 audience	 that	 does	 not	 consume	 traditional	 television	 and	 that	 it	 contributes	 to	 broadening	 the	
content,	thus	attracting	the	Generation	Alpha	and	generating	loyalty	that	keeps	the	conversation	about	
the	series	and	its	messages	active	among	the	audience	beyond	the	simple	television	broadcast.	
Experts	point	 to	 the	educational	potential	of	 the	 series:	promoting	SDG	5	 (E-RAI-02);	 addressing	

gender	equality	in	line	with	the	hidden	school	curriculum	and	family	values	(E-JIE-04);	facilitating	the	
learning	of	 the	Basque	 language	with	 content	 suitable	 for	young	people	 (E-ARJ-01);	 and	offering	an	
egalitarian	perspective	of	society	through	football	and	the	development	of	soft	skills	such	as	leadership.	

5.	Discussion	and	Conclusions	

As	a	 fictional	product	whose	ultimate	aim	is	 to	entertain,	 IA!T2	 is	not	reality,	but	 it	does	reflect	and	
promote	progress	towards	SDG	5.	This	is	demonstrated	not	only	by	the	representation	of	women	within	
the	fictional	context	of	IA!T2,	but	also	by	its	central	theme:	women's	football.		
The	gender	perspective	permeates	the	transmedia	narrative	of	 IA!T2	and	its	 technical	sections	of	

writing,	directing	and	creation.	The	female	characters,	with	their	dialogue,	actions	and	physical	presence	
in	 the	 narrative,	 stand	 as	 potential	 drivers	 of	 empowerment,	 sisterhood	 and	 social	 change	 towards	
gender	equality	for	their	audience:	the	Generation	Alpha.	
The	drive	for	gender	equality	and	empowerment	(H1)	in	IA!T2	is	evidenced	by	the	predominance	of	

the	female	gender	in	the	transmedia	universe,	as	confirmed	by	the	quantitative	analysis	(Figure	8).	This	
approach	extends	to	the	technical	areas,	where	a	female	scriptwriter	contributes	to	placing	IA!T2	within	
the	 scarce	1.8%	of	 Spanish	 children's	 series	with	 female	 scriptwriters	 (Arranz-Lozano	 et	 al.,	 2023).	
Other	technical	aspects,	such	as	executive	production	and	the	development	of	the	APP	comic	strip,	are	
also	 led	by	women,	giving	 IA!T2	a	 female	perspective	on	sisterhood,	empowerment,	positive	 female	
competence,	 and	 equality	 and	 inequality	 (Martínez-Pérez	 and	 Cuenca-Orellana,	 2020).	 It	 should	 be	
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noted,	however,	that	in	the	case	of	the	series,	this	perspective	may	be	modified	when	it	is	directed	by	a	
man.	
In	 terms	 of	 female	 representation,	 all	 transmedia	 content	 is	 dominated	 by	 women:	 all	 the	

protagonists	of	 the	series	and	the	APP	comic	are	women;	Arene's	voice	appears	 in	every	episode;	 in	
Barnetik,	actresses	(17)	outnumber	actors	(3);	and	the	podcasts,	which	only	interview	female	athletes,	
are	presented	by	two	women.	In	addition,	the	live	experience	of	recording	with	an	audience	(Pódcast-
15)	features	three	female	athletes,	a	monologuist	and	the	actress	Sua	Enparantza.	
However,	female	representation	is	not	limited	to	the	mere	presence	of	female	characters;	the	Bechdel	

Test	(H1)	reveals	numerous	interactions	that	go	beyond	this:	132	in	the	series,	62	in	the	podcasts,	48	in	
Barnetik	and	17	in	the	comic.	These	data	are	relevant	because	only	7%	of	children's	series	in	Spain	pass	
this	test.	(Arranz-Lozano	et	al.,	2023).		
Finally,	the	promotion	of	gender	equality	(H1)	in	IA!T2	is	also	reflected	in	the	average	rating	of	the	

experts	(Figure	6).	Overcoming	gender	stereotypes	(4.4)	stands	out,	followed	by	equality	in	romantic	
relationships	(4.08),	absence	of	sexism	(4.07),	equality	 in	professions	(4.07),	 in	gangs	(4)	and	 in	the	
family	(3).	Although	the	family	has	a	dramatic	weight	(2.5)	and	less	equality	(3)	in	the	series,	there	is	a	
perceived	balance	(3.50)	between	men	(grandfather	and	father)	and	women	(two	daughters)	due	to	the	
absence	of	the	deceased	mother	figure	(Figures	6	and	7).	
The	promotion	of	equality	found	in	H1	is	manifested	through	different	strategies	(P1).	Firstly,	the	

representation	 of	 diversity	 in	 family	 structures	 and	 gender	 roles	 in	 the	 series	 contributes	 to	 the	
normalisation	 of	 equality,	 highlighting	 Arene's	 family	 where	 there	 is	 a	 normalisation	 of	 the	 equal	
distribution	of	domestic	 tasks,	 the	expression	of	emotions	by	men	and	respect	 for	the	aspirations	of	
daughters	who	challenge	gender	stereotypes	in	women's	sport	(Mujika-Alberdi	et	al.,	2024.	Secondly,	
the	inclusion	of	a	macho	character,	Martxelo,	as	the	antagonist,	associates	macho	attitudes	with	negative	
connotations	by	associating	him	with	the	villain	of	the	plot,	thus	alerting	the	audience	to	the	harmful	
aspects	 of	 such	 behaviour	 in	 everyday	 situations	 of	 inequality	 (P1).	 Finally,	 the	 series	 presents	
situations	(P1)	that	highlight	the	specific	challenges	faced	by	women	in	sport,	such	as	the	coach's	past	
experience	that	her	pregnancy	and	postpartum	recovery	were	incompatible	with	playing	football,	thus	
making	visible	the	gender	inequalities	that	result	from	the	biological	differences	between	women	and	
men	(Mérida-Serrano	et	al.,	2022).	
On	the	other	hand,	according	to	the	experts,	the	promotion	of	equality	(P1)	is	achieved	through	the	

humanisation	of	the	female	characters	in	the	series	and	the	comic.	The	physical	and	moral	imperfection	
of	 these	 characters	 creates	a	 strong	connection	with	 the	audience,	 facilitates	 identification	and	 thus	
promotes	equality	(P1).	Similarly,	the	female	characters	find	a	community	of	belonging	in	Printzesak	
that	creates	a	relationship	of	sisterhood	based	on	a	shared	understanding	of	what	the	other	girls	have	
gone	through	as	a	result	of	being	women	in	football.	This	idea	of	sisterhood	is	also	at	the	heart	of	the	
podcasts,	in	which	sportswomen	talk	about	their	under-representation	in	the	federation	and	the	gender	
stereotypes	that	still	exist.	(Ministry	of	Culture	and	Sport	of	the	Government	of	Spain,	2023;	Mujika-
Alberdi	et	al.,	2021,	2024)	or	the	differences	between	men's	and	women's	sport.	Thus,	the	egalitarian	
nature	of	the	entire	IA!T2	transmedia	universe,	according	to	the	experts,	empowers	girls	and	explicitly	
promotes	equality	(P1).			
The	promotion	of	equality	(P1)	is	also	facilitated	by	the	content	of	the	conversations	that	pass	the	

Bechdel	 test	 in	 IA!T2.	Not	 only	 are	 these	numerous,	 but	many	of	 them	directly	 address	 SDG	5	with	
dialogues	 (Figure	 10)	 related	 to	 empowerment	 (39),	 breaking	 gender	 stereotypes	 (21),	 women's	
affective-sexual	diversity	(8),	sisterhood	(6)	and	other	aspects	related	to	gender	equality	(10).	The	most	
common	conversations	(21)	are	about	women	in	non-typical	 female	roles,	such	as	 the	 female	coach,	
followed	by	positive	leadership	(14)	and	individual	awareness	of	empowerment	(9)	(Figure	10).	In	the	
APP	 comic	 (Figure	 12),	 there	 are	 dialogues	 about	 female	 role	 models	 (4),	 empowerment	 (3)	 and	
women's	football	(2).	In	Barnetik	(Figure	13),	the	actresses	talk	about	empowerment	(14),	gender	issues	
(10)	or	examples	of	the	show's	influence	in	promoting	girls'	football	(1).	The	podcast	interviews	discuss	
(Figure	11):	characteristics	of	 the	sport	played	(24),	such	as	mixed	modalities	(podcast-16)	or	wage	
differentials;	 competitiveness	 of	 women's	 sport	 (12);	 equality/inequality	 in	 sport	 (7),	 including	
difficulties	in	sport	specific	to	women,	such	as	pregnancy	or	menstruation;	female	role	models	(6);	and	
empowerment	(4).The	conversations	about	menstruation	in	the	podcasts,	in	the	series	(IA!T2E4)	and	
in	Barnetik-4	stand	out	as	an	outstanding	example	of	promoting	equality	(P1).	Specifically,	IA!T2E4	and	
Barnetik-4	make	visible	both	the	possible	feelings	and	shame	that	menarche	can	cause	girls,	and	the	
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progressive	normalisation	of	menarche	in	Western	society,	where	it	is	moving	from	being	a	private	and	
taboo	subject	to	a	public	issue	(Coloma-Moncayo,	2023;	López-Insua,	2023).	
On	the	other	hand,	the	use	in	the	narrative	of	the	trainer,	Eunate,	explicitly	shows	the	facilitation	of	

empowerment	mechanisms	that	support	SDG	5	(P1).	This	includes	conversations	about	the	importance	
of	self-confidence	and	trust	in	the	team	(IA!T2C3),	independence	based	on	self-esteem	(IA!T2C5),	and	
women	giving	up	their	professional	or	sporting	careers	due	to	motherhood	(IA1T2C4).	
Concerning	the	possible	influence	of	IA!T2	on	the	audience	(H2),	the	results	cannot	be	extrapolated	

to	 the	 entire	 audience,	 due	 to	 the	 limitations	 resulting	 from	 the	 size	 (n=188)	 and	 the	 non-normal	
distribution	of	the	sample.	However,	in	the	sample	analysed,	identification	with	the	female	protagonists	
is	observed	among	viewers	of	all	genders,	ages	and	educational	levels.	Similarly,	the	secondary	female	
character	Lili	is	identified	more	by	girls	than	by	boys,	probably	because	some	of	her	actions,	such	as	the	
experience	of	menarche,	are	an	exclusively	female	phenomenon.	Research	with	a	larger	sample	size	and	
a	normal	distribution	would	be	necessary	to	validate	H2	for	the	whole	population	and	to	explore	the	
reasons	for	the	greater	identification	of	girls	with	Lili.	Similarly,	identification	with	male	characters	is	
lower	among	girls,	which	suggests	a	line	of	future	research	in	relation	to	male	characters.	
It	can	therefore	be	affirmed	that	IA!T2,	although	its	ultimate	goal	is	to	entertain,	promotes	SDG	5	by	

making	 many	 women	 visible	 in	 situations	 of	 empowerment,	 sisterhood,	 equality	 and	 inequality,	
overcoming	 stereotypes	 and	addressing	 explicit	 themes	around	 them,	which	 is	 far	 from	 the	77%	of	
Spanish	 children's	 series	 that	 perpetuate	 gender	 stereotypes	 (Arranz-Lozano	 et	 al.,	 2023).	 This	
promotion	of	 equality	 in	 IA!T2	 is	 in	 line	with	 the	 characteristics	of	 the	Generation	Alpha,	offering	a	
product	that	is	not	only	present	where	this	population	consumes	media,	but	also	adapts	to	on-demand	
consumption,	as	well	as	the	new	products	of	post-digital	culture	and	transmedia	narratives	(Azurmendi,	
2018;	Escaño,	2023;	Gil-Quintana	&	Osuna-Acedo,	2020;	 Jenkins,	 2007;	Larrondo-Ureta	 et	 al.,	 2020;	
Livingstone,	1998;	Scolari,	2014)	and	the	possibilities	of	post-digital	culture	as	an	educational	resource	
in	the	classroom	(Onieva,	2015).	
IA!T2's	 transmedia	 storytelling	also	generates	 loyalty	 from	 its	 audience.	 (García-Marín	&	Aparici,	

2018;	 Marin-Pérez	 &	 Bañon-Castellón,	 2022;	 Pedrero-Esteban	 et	 al.,	 2023)	 and	 provides	 future	
educational	opportunities	by	 retrieving	knowledge	previously	developed	 in	an	 informal	 context	and	
bringing	it	into	the	classroom	in	a	practice	of	transmedia	literacy	(Gil-Quintana	&	Osuna-Acedo,	2020).	
In	the	case	of	IA!T2,	the	promotion	of	SDG	5	is	also	added,	as	the	entire	transmedia	universe	of	IA!T2	

is	based	on	a	message	that	promotes	female	empowerment,	equality	and	sisterhood	by	making	women	
visible	 in	 a	 traditionally	masculinised	 field,	 sport	 and	 football	 (Ministry	 of	 Culture	 and	 Sport	 of	 the	
Government	of	Spain,	2023),	where	women	have	been	excluded	(Mujika-Alberdi	et	al.,	2024)	and	are	
not	visible	or	are	visible	but	in	a	stereotyped	way	(Mujika-Alberdi	et	al.,	2021).	Thus	IA!T2	promotes	
equality	by	making	gender	stereotypes	visible	and	breaking	them	down	(Metheny,	1965).	(Metheny,	
1965)	and	sexism	in	sport	(Román-San	Miguel	&	Núñez,	2016).		
The	 predominance	 of	 women	 in	 the	 IA!T2	 narrative	 also	 facilitates	 progress	 towards	 SDG	 5	 by	

providing	the	necessary	representation	of	the	female	gender	in	the	media.	(Mujika-Alberdi	et	al.,	2024)	
and	 by	 introducing	 the	 public	 to	 potential	 female	 role	 models	 through	 podcasts,	 series,	 comics	 or	
Barnetik.	 These	 female	 role	models	 become	 educational	 influencers	 for	 the	 formation	 of	 a	 citizenry	
capable	of	participating	in	society.	(Gil-Quintana,	2021)	towards	SDG	5.	
But	 IA!T2	does	not	only	show	empowered	women,	 it	also	shows	examples	of	overcoming	gender	

stereotypes,	such	as	female	competitiveness	or	the	quality	of	women's	sports	practice.	(Mujika-Alberdi	
et	al.,	2024;	Riemer	&	Visio,	2003).	In	addition,	IA!T2	incorporates	the	gender	perspective	by	showing	
women	 in	 traditionally	 masculine	 roles	 (e.g.	 female	 coaches,	 footballers,	 referees,	 elite	 athletes),	
including	conversations	about	women's	sexual	diversity,	highlighting	specific	situations	of	 inequality	
(e.g.	 pregnancy	 and	 elite	 sport),	 addressing	 the	 difficulties	 and	 inequalities	 of	women	 in	 sport,	 and	
offering	real	(podcast	and	Barnetik)	and	fictional	(series,	APP	comic)	female	references.	
Likewise,	IA!T2	shows	several	examples	of	sisterhood	in	its	plots,	actions	and	relationships	between	

characters.	The	revelation	in	IA!T2C4	of	Lili's	pre-pubescent	character's	menarche	(e.g.	the	shame	of	
having	soiled	her	trousers)	prompts	her	to	express	how	she	is	experiencing	it,	provoking	not	only	the	
other	girls	to	support	her	emotionally	by	sharing	their	own	experiences,	but	also	to	stage	a	protest	at	
school	to	make	menstruation	visible	and	normalised.	This	plot	marks	two	key	points	in	terms	of	equality.	
On	the	one	hand,	the	girls'	solidarity	in	the	face	of	the	experience	of	a	purely	feminine	phenomenon:	
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menstruation.	 On	 the	 other	 hand,	 the	 explicit	 exposure	 of	 menstruation	 and	 its	 experience	 in	
adolescence	favours	society's	progress	towards	SDG	5,	as	it	has	traditionally	been	a	biological,	social	
and	 cultural	 phenomenon	 that	 has	 not	 always	 been	 addressed	 from	 a	 gender	 perspective	 (Coloma-
Moncayo,	2023;	López-Insua,	2023).	The	second	example	of	solidarity	is	played	out	by	the	Printzesak	
players,	who	oppose	the	dismissal	of	the	coach	by	the	club	president	when	she	does	not	submit	to	his	
authoritarian	 orders	 (IA!2C8).	 This	 plot	 reveals	 the	 suspicion	 and	 fear	 of	 some	 men	 of	 women's	
empowerment,	 so	 that	once	empowered,	women	have	 to	overcome	 the	new	situations	of	 inequality	
activated	by	men	 in	 an	 attempt	 to	boycott	 their	 empowerment.	Women	must	 therefore	 continue	 to	
empower	 themselves	 individually	 or	 through	 sisterhood	movements,	 such	 as	 that	 of	 the	 players	 of	
Eunate,	in	order	to	break	down	these	new	barriers	erected	by	the	fear	of	male	chauvinists	or	false	allies	
of	equality.	The	third	example	of	sisterhood	(IA!T2C8)	is	led	by	the	coach,	Eunate,	when,	in	an	act	of	
empathy	 towards	Olatz's	 suffering	with	her	body,	but	also	of	acceptance	of	herself	as	a	woman,	 she	
literally	and	metaphorically	undresses	to	proclaim	the	importance	of	accepting	and	loving	one's	body	
with	its	imperfections	and	singularities.	
Finally,	the	name	of	the	team,	Printzesak,	is	presented	in	the	series	as	an	example	of	empowerment	

and	sisterhood	itself	(P1).	The	name	'princesses'	appears	as	a	pejorative	term	by	President	Martxelo	in	
IA!T1,	referring	to	Disney	princesses	as	examples	of	women	who	are	not	empowered	and	rescued	by	
men	(Osuna-Acedo	et	al.,	2018).However,	in	IA!T1	and	IA!T2,	the	name	takes	on	a	positive	connotation	
of	empowerment,	referring	to	the	group	of	girls	led	by	the	coach	who	not	only	want	to	play	football,	but	
do	so	and	compete	to	win.		
IA!T2's	non-stereotypical	 gender	visibility,	 empowerment	and	equality	as	a	 transmedia	narrative	

favours	the	formation	of	a	critical,	participatory	and	humane	Generation	Alpha	in	relation	to	SDG	5,	who	
can	 learn	 or	 maintain	 egalitarian	 practices	 within	 and	 outside	 of	 sport.	 (Aierbe	 &	Medrano,	 2008;	
Arranz-Lozano	et	al.,	2023;	Gil-Quintana	&	Gil-Tévar,	2020;	Junguitu-Angulo	&	Osuna-Acedo,	2023).	The	
series	 and	 their	 transmedia	 universe	 contribute	 to	 the	 establishment	 of	 new	 paradigms	 in	 society	
through	the	discourses	and	imaginaries	that	they	transmit,	promoting	and	normalising	gender	equality	
at	an	early	age	where	egalitarian	behaviours	are	still	maintained,	such	as	in	the	practice	of	school	sports,	
and	 which	 are	 characterised	 by	 their	 egalitarian	 nature	 and	 by	 their	 high	 permeability	 to	 what	 is	
observed	in	the	media	(Arranz-Lozano	et	al.,	2023)	and	by	their	state	of	identity	formation	based	on	
their	referents	and	media	and	platform	characters	(Almazán-López	&	Osuna-Acedo,	2023).		
Therefore,	the	IA!T2	broadcast	represents	an	exercise	of	responsibility	on	the	part	of	the	media	and	

the	 institutions	 and	 entities	 involved	 to	 support	 and	 raise	 awareness	 of	 diversity	 and	 equality.	
(Azurmendi,	2018;	Mujika-Alberdi	et	al.,	2024),	understood	as	a	fundamental	human	right	and	one	of	
the	essential	elements	for	building	a	peaceful,	prosperous	and	sustainable	world.	Through	its	message	
of	equality,	empowerment	and	sisterhood	in	sport	(Preece	&	Bullingham,	2022)	and	in	football,	IA!T2	
creates	 opportunities	 for	 change	 in	 favour	 of	 SDG	 5	 in	 both	 its	 audience	 and	 society,	which	 can	 be	
extended	to	other	social	areas	such	as	family	and	leisure.	
This	message,	which	promotes	SDG	5,	reaches	its	audience	on	the	one	hand	through	the	characters	

of	IA!T2,	who	become	potential	educational	influencers	and	positive	role	models	of	equality	with	whom	
audiences	of	all	genders,	educational	levels	and	ages	can	identify.	On	the	other	hand,	the	message	uses	
old	media	 such	 as	 traditional	 television,	 but	 also	 new	media,	 formats	 and	narratives	 specific	 to	 the	
Generation	 Alpha.	 (Barlovento	 Comunicación,	 2023;	 Escaño,	 2023;	 McCrindle	 &	 Fell,	 2021;	 Scolari,	
2018),	which	extend	the	message	beyond	the	simple	viewing	of	the	series	and	are	present	in	any	place,	
time	or	situation.	That	is	to	say,	IA!T2	and	its	transmedia	universe	ensure	that	its	women	and	female	
characters	become	constant	references	for	the	audience	when	they	use	mobile	devices	to	listen	to	the	
podcasts,	watch	content	on	YouTube	or	interact	with	the	comic	APP,	thus	giving	the	audience	an	active	
role.	(Escandell-Montiel,	2020)		
In	summary,	the	IA!T2	audience	is	not	loyal	to	the	series	because	of	its	promotion	of	gender	equality,	

nor	should	this	be	the	ultimate	goal	of	the	product.	However,	the	promotion	of	SDG	5,	as	evidenced	in	
the	research,	is	in	line	with	the	cross-cutting	school	curriculum	of	today's	society.	IA!T2	has	educational	
potential	around	SDG	5	and	transmedia	literacy,	which	stands	as	a	narrative	reference	for	the	promotion	
of	gender	equality,	so	that	new	generations	build	their	identity	based	on	an	equality	that	they	integrate	
and	 normalise,	 favouring	 the	 change	 of	 social	 paradigms	 towards	 a	 society	 where	 SDG	 5	 is	
unquestionable.	
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The	results	of	the	research	suggest	future	lines	of	research,	not	only	in	relation	to	other	transmedia	
content	aimed	at	children	and	adolescents,	but	also	with	the	research	on	Irabazi	Arte!	in	relation	to	the	
human	values	promoted,	the	approach	to	other	issues	such	as	immigration	or	online	grooming	in	the	
series,	the	promotion	of	sporting	values	or	the	deepening	of	the	characters	in	relation	to	archetypes	and	
physical	representations.		

4.	Acknowledgements		

The	 Alavesa	 Football	 Federation,	 the	 CIMA	 association	 and	 the	 following	 education	 centres	 have	
collaborated	in	the	research:	Aitor	Ikastola,	Almen	Ikastola,	Aresketa	Ikastola,	Arizmendi	Ikastola,	Assa	
Ikastola,	Bastida	Ikastola,	CEIP	Errekabarri	HLHI,	CEIP	Gobea	HLHI,	CEIP	Odón	de	Apraiz	HLHI,	CEIP	
Zabalgana	HLHI,	Laudio	Ikastola,	Lautada	Ikastola,	San	Bizente	Ikastola.	
 	

127



VISUAL	Review,	16(3),	2024,	pp.	107-131	
	

	

References	

	Aierbe,	A.,	&	Medrano,	M.	C.	(2008).	Usos	televisivos	de	los	adolescentes	y	su	relación	con	los	valores.	
Comunicar:	 Revista	 científica	 iberoamericana	 de	 comunicación	 y	 educación,	 31,	 109-114.	
https://doi.org/10.3916/c31-2008-01-013	

Almazán-López,	 O.,	 &	 Osuna-Acedo,	 S.	 (2023).	 Identidad	 trasnmediática	 en	 la	 escuela:	 Alfabetización	
mediática	 e	 informacional	 crítica	 en	 la	 era	 postdigital.	 En	 S.	 Osuna-Acedo	 y	 R.	 Feltrero	 (Ed.),	
Alfabetización	mediática	crítica:	Desafíos	para	el	siglo	XXI	(pp.	410-428).	Aula	Magna.	McGraw-Hill.	

Alonso-González,	M.	(2023).	Representación	femenina	y	estereotipos	presentes	en	 las	series	de	 ficción	
infantiles.	 SERIARTE.	 Revista	 científica	 de	 series	 televisivas	 y	 arte	 audiovisual,	 4,	 8-39.	
https://doi.org/10.21071/seriarte.v4i4.15555	

Amoedo-Casais,	A.,	Moreno-Moreno,	E.,	Negredo-Bruna,	S.,	Kaufmann-Argueta,	J.,	&	Vara-Miguel,	A.	(2023).	
Digital	News	Report	España	2023.	El	 periodismo	afronta	 el	 reto	de	 la	 confianza	ante	 los	nuevos	
referentes.	 Servicio	 de	 Publicaciones	 de	 la	 Universidad	 de	 Navarra.	
https://doi.org/10.15581/019.2023	

Anguiano,	F.	A.,	Morales,	Z.	R.,	&	Tena,	F.	E.	S.	(2018).	La	sexualidad	en	la	serie	de	TV3	Merlí:	Una	propuesta	
liberadora.	El	ojo	que	piensa.	Revista	de	cine	iberoamericano	//	e-ISSN:	2007-4999,	17,	Article	17.	

Aranburu,	J.	(2023,	diciembre	19).	Entrevista	personal:	Irabazi	Arte!	[Comunicación	personal].	
Arranz-Lozano,	F.,	Fernández,	V.,	Herrero,	C.,	&	Sánchez,	M.	(2023).	La	dieta	audiovisual	en	la	programación	

infantil	en	televisión.	Un	análisis	de	contenido	de	las	series	de	ficción	con	perspectiva	de	género	y	las	
opiniones	de	los	agentes	sociales.	Asociación	de	mujeres	cineastas	y	de	medios	de	comunicación	
(CIMA)	y	Universidad	Complutense	de	Madrid.	https://cimamujerescineastas.es/informe-cima-
la-dieta-audiovisual-en-la-programacion-infantil-en-television/	

Asamblea	General	de	las	Naciones	Unidas.	(2023).	Declaración	política	del	foro	político	de	alto	nivel	sobre	
el	 desarrollo	 sostenible	 celebrado	 bajo	 los	 auspicios	 de	 la	 Asamblea	 General.	 A/HLPF/2023/L.1.	
https://acortar.link/GrGX3V	

Azurmendi,	A.	(2018).	Reconectar	con	la	audiencia	joven.	Narrativa	transmedia	para	la	transformación	de	
la	 televisión	de	servicio	público	en	España,	Francia,	Alemania	y	Reino	Unido.	Revista	Latina	de	
Comunicación	Social,	73,	927-944.	https://doi.org/10.4185/RLCS-2018-1289	

Barlovento	 Comunicación.	 (2023).	 Análisis	 de	 la	 industria	 televisiva	 audiovisual	 2023.	
https://barloventocomunicacion.es/wp-content/uploads/2024/01/INFORME-ANUAL-
2023_BARLOVENTO.pdf	

Bechdel	Test	(n.	d.).	Retrieved	April	11,	2023,	from	https://acortar.link/qLdOkI	
Belmonte-Arocha,	J.,	&	Guillamón-Carrasco,	S.	(2008).	Co-educating	the	gaze	against	gender	stereotypes	

on	TV.	Comunicar,	16(31),	115-120.	https://doi.org/10.3916/c31-2008-01-014	
Cambra-Badii,	 I.	 (2020).	 Ethics	 at	 university:	 A	 formative	 experience	 from	 the	Merlí	 series.	Revista	

Colombiana	de	Bioética,	15(2).	https://doi.org/10.18270/rcb.v15i2.2947	
Aierbe,	A.,	&	Medrano,	M.	C.	 (2008).	Usos	televisivos	de	 los	adolescentes	y	su	relación	con	 los	valores.	

Comunicar:	 Revista	 científica	 iberoamericana	 de	 comunicación	 y	 educación,	 31,	 109-114.	
https://doi.org/10.3916/c31-2008-01-013	

Almazán-López,	 O.,	 &	 Osuna-Acedo,	 S.	 (2023).	 Identidad	 trasnmediática	 en	 la	 escuela:	 Alfabetización	
mediática	 e	 informacional	 crítica	 en	 la	 era	 postdigital.	 En	 S.	 Osuna-Acedo	 y	 R.	 Feltrero	 (Ed.),	
Alfabetización	mediática	crítica:	Desafíos	para	el	siglo	XXI	(pp.	410-428).	Aula	Magna.	McGraw-Hill.	

Alonso-González,	M.	(2023).	Representación	femenina	y	estereotipos	presentes	en	 las	series	de	 ficción	
infantiles.	 SERIARTE.	 Revista	 científica	 de	 series	 televisivas	 y	 arte	 audiovisual,	 4,	 8-39.	
https://doi.org/10.21071/seriarte.v4i4.15555	

Amoedo-Casais,	A.,	Moreno-Moreno,	E.,	Negredo-Bruna,	S.,	Kaufmann-Argueta,	J.,	&	Vara-Miguel,	A.	(2023).	
Digital	News	Report	España	2023.	El	 periodismo	afronta	 el	 reto	de	 la	 confianza	ante	 los	nuevos	
referentes.	 Servicio	 de	 Publicaciones	 de	 la	 Universidad	 de	 Navarra.	
https://doi.org/10.15581/019.2023	

Anguiano,	F.	A.,	Morales,	Z.	R.,	&	Tena,	F.	E.	S.	(2018).	La	sexualidad	en	la	serie	de	TV3	Merlí:	Una	propuesta	
liberadora.	El	ojo	que	piensa.	Revista	de	cine	iberoamericano	//	e-ISSN:	2007-4999,	17,	Article	17.	

Aranburu,	J.	(2023,	diciembre	19).	Entrevista	personal:	Irabazi	Arte!	[Comunicación	personal].	
Arranz-Lozano,	F.,	Fernández,	V.,	Herrero,	C.,	&	Sánchez,	M.	(2023).	La	dieta	audiovisual	en	la	programación	

infantil	en	televisión.	Un	análisis	de	contenido	de	las	series	de	ficción	con	perspectiva	de	género	y	las	

128

https://doi.org/10.3916/c31-2008-01-013
https://doi.org/10.21071/seriarte.v4i4.15555
https://doi.org/10.15581/019.2023
https://acortar.link/GrGX3V
https://doi.org/10.4185/RLCS-2018-1289
https://barloventocomunicacion.es/wp-content/uploads/2024/01/INFORME-ANUAL-2023_BARLOVENTO.pdf
https://barloventocomunicacion.es/wp-content/uploads/2024/01/INFORME-ANUAL-2023_BARLOVENTO.pdf
https://acortar.link/qLdOkI
https://doi.org/10.3916/c31-2008-01-013
https://doi.org/10.21071/seriarte.v4i4.15555
https://doi.org/10.15581/019.2023


Fostering	gender	equality	(SDG	5)	through	audiovisual	fiction		

	
	

opiniones	de	los	agentes	sociales.	Asociación	de	mujeres	cineastas	y	de	medios	de	comunicación	
(CIMA)	y	Universidad	Complutense	de	Madrid.	https://cimamujerescineastas.es/informe-cima-
la-dieta-audiovisual-en-la-programacion-infantil-en-television/	

Asamblea	General	de	las	Naciones	Unidas.	(2023).	Declaración	política	del	foro	político	de	alto	nivel	sobre	
el	 desarrollo	 sostenible	 celebrado	 bajo	 los	 auspicios	 de	 la	 Asamblea	 General.	 A/HLPF/2023/L.1.	
https://acortar.link/GrGX3V	

Azurmendi,	A.	(2018).	Reconectar	con	la	audiencia	joven.	Narrativa	transmedia	para	la	transformación	de	
la	 televisión	de	servicio	público	en	España,	Francia,	Alemania	y	Reino	Unido.	Revista	Latina	de	
Comunicación	Social,	73,	927-944.	https://doi.org/10.4185/RLCS-2018-1289	

Barlovento	 Comunicación.	 (2023).	 Análisis	 de	 la	 industria	 televisiva	 audiovisual	 2023.	
https://barloventocomunicacion.es/wp-content/uploads/2024/01/INFORME-ANUAL-
2023_BARLOVENTO.pdf	

Belmonte-Arocha,	 J.,	 &	 Guillamón-Carrasco,	 S.	 (2008).	 Co-educar	 la	mirada	 contra	 los	 estereotipos	 de	
género	en	TV.	Comunicar,	16(31),	115-120.	https://doi.org/10.3916/c31-2008-01-014	

Cambra-Badii,	 I.	 (2020).	 Ética	 en	 la	 universidad:	Una	 experiencia	 formativa	 a	 partir	 de	 la	 serie	Merlí.	
Revista	Colombiana	de	Bioética,	15(2).	https://doi.org/10.18270/rcb.v15i2.2947	

Centro	de	Capacitación	de	ONU	Mujeres.	(2011).	El	legado	intelectual	del	INSTRAW	para	la	promoción	de	
los	derechos	de	las	mujeres.	Memoria	institucional	de	1976	a	2010.	https://acortar.link/4tpbZ7	

Coloma-Moncayo,	 D.	 (2023).	 La	 menstruación	 como	 fenómeno	 cultural:	 Creencias	 arraigadas	 y	
transformaciones	 contemporáneas.	 Antropología	 Cuadernos	 de	 Investigación,	 28,	 32-41.	
https://doi.org/10.26807/raci.vi28.318	

Consejo	Económico	y	Social	de	las	Naciones	Unidas.	(2023).	Progress	towards	the	Sustainable	Development	
Goals:	Towards	a	Rescue	Plan	for	People	and	Planet	Report	of	the	Secretary-General	[Special	Edition]	
A/78/XX-E/2023/XX.	https://acortar.link/CaXEYr	

EITB.eus.	(2021,	septiembre	22).	EITB	ofrece	el	preestreno	de	la	serie	«Irabazi	Arte»	en	el	Festival	de	San	
Sebastián.	 EITB.	 https://www.eitb.eus/es/television/detalle/8331458/eitb-ofrece-preestreno-
de-serie-irabazi-arte-en-festival-de-san-sebastian/	

Emakunde.	 (s.	f.).	 Glosario.	 Emakunde.euskadi.eus.	 Recuperado	 7	 de	 abril	 de	 2023,	 de	
https://www.emakunde.euskadi.eus/contenidos/informacion/politicas_evaluaciones_2/es_def/
adjuntos/GLOSARIO%20DEFINITIVO%20web.htm#_Toc336604484	

Emakunde	(13	de	junio	de	2018).	Las	asociaciones	defienden	los	pactos	y	las	alianzas	entre	mujeres	como	
herramienta	imprescindible	a	favor	de	la	igualdad.	https://acortar.link/T5h0ur	

Escandell-Montiel,	 D.	 (2020).	 Lecturas	 juveniles	 mediadas	 por	 las	 TIC:	 Pantallas,	 mundo	 digital	 y	
transmedialidad.	 Presencias	 y	 percepciones	 entre	 estudiantes.	Contextos	 educativos:	 Revista	 de	
educación,	25,	91-103.	https://doi.org/10.18172/con.4270	

Escaño,	 C.	 (2023).	 Educación	 Postdigital:	 Un	 enfoque	 desde	 la	 pedagogía	 crítica	 y	mediática	 para	 un	
contexto	 post-COVID19.	 Revista	 Mediterránea	 de	 Comunicación,	 14(2),	 243-257.	
https://doi.org/10.14198/MEDCOM.23899	

European	Institute	for	Gender	Equality	[EIGE].	(2016).	Empowerment	of	women.	European	Institute	for	
Gender	Equality.	https://eige.europa.eu/thesaurus/terms/1102	

Ferrés,	 J.,	 &	 Masanet,	 M.-J.	 (2017).	 Communication	 efficiency	 in	 education:	 Increasing	 emotions	 and	
storytelling.	Comunicar,	25(52),	51-60.	https://doi.org/10.3916/C52-2017-05	

García-Marín,	D.,	&	Aparici,	 R.	 (2018).	Nueva	 comunicación	 sonora.	 Cartografía,	 gramática	 y	 narrativa	
transmedia	 del	 podcasting.	 El	 Profesional	 de	 la	 Información,	 27(5),	 1071.	
https://doi.org/10.3145/epi.2018.sep.11	

Gil-Quintana,	 J.	 (2021).	 ¿Quieres	 ser	 influencer	 de	 aprendizaje?:	 ¡acepta	 el	 reto	 de	 la	 educación	 para	 la	
sociedad	postdigital!	Icaria.	https://dialnet.unirioja.es/servlet/libro?codigo=922443	

Gil-Quintana,	J.,	&	Gil-Tévar,	S.	(2020).	Series	de	ficción	como	medio	de	coeducación	para	adolescentes.	
Estudio	 de	 caso:	 Las	 del	 Hockey.	 Fonseca,	 Journal	 of	 Communication,	 21,	 22.	
https://doi.org/10.14201/fjc2020216586	

Gil-Quintana,	J.,	&	Osuna-Acedo,	S.	(2020).	Transmedia	Practices	and	Collaborative	Strategies	in	Informal	
Learning	of	Adolescents.	Social	Sciences,	9(6),	92.	https://doi.org/10.3390/socsci9060092	

Go!azen	 [Serie	 de	 Televisión].	 (2008,	 presente).	 Pausoka	 Entertainmet	 y	 EITB.	
https://www.filmaffinity.com/es/film309815.html	

129

https://acortar.link/GrGX3V
https://doi.org/10.4185/RLCS-2018-1289
https://barloventocomunicacion.es/wp-content/uploads/2024/01/INFORME-ANUAL-2023_BARLOVENTO.pdf
https://barloventocomunicacion.es/wp-content/uploads/2024/01/INFORME-ANUAL-2023_BARLOVENTO.pdf


V	VISUAL	Review,	16(3),	2024,	pp.	107-131	
	

	

Hidalgo,	T.,	&	Segarra-Saavedra,	J.	(2020).	Interactividad	transmedia	en	la	ficción	televisiva.	Análisis	del	
capítulo	piloto	de	«Si	fueras	tú»	(RTVE).	Documentación	de	las	Ciencias	de	la	Información,	43,	113-
120.	https://doi.org/10.5209/dcin.65965	

Igartua,	J.	J.,	&	Vega,	J.	(2014).	Ficción	televisiva,	videojuegos	y	edu-entretenimiento.	Revista	de	Estudios	de	
Juventud,	106,	15-29.	

Irabazi	 arte!	 (Telesaila).	 (2023).	 En	 Wikipedia,	 entziklopedia	 askea.	
https://eu.wikipedia.org/w/index.php?title=Irabazi_arte!_(telesaila)&oldid=9249080	

Jandrić,	P.,	Knox,	J.,	Besley,	T.,	Ryberg,	T.,	Suoranta,	J.,	&	Hayes,	S.	(2019).	Ciencia	postdigital	y	educación	.	
Communiars.	 Revista	 de	 Imagen,	 Artes	 y	 Educación	 Crítica	 y	 Social,	 2,	 11-21.	
https://doi.org/10.12795/Communiars.2019.i02.01	

Jenkins,	 H.	 (2007,	 marzo	 21).	 Transmedia	 Storytelling	 101.	 Henry	 Jenkins.	
http://henryjenkins.org/blog/2007/03/transmedia_storytelling_101.html	

Jiménez,	E.	(2023,	diciembre	28).	Entrevista	personal:	Irabazi	Arte!	[Comunicación	personal].	
Junguitu-Angulo,	L.	(2023).	Serie	Transmedia	Go!azen.	Alfabetización	mediática	crítica	y	educación	para	

la	sostenibilidad.	En	S.	Osuna-Acedo	y	R.	Feltrero	(Ed.),	Alfabetización	mediática	crítica:	Desafíos	
para	el	siglo	XXI	(pp.	344-366).	Aula	Magna.	McGraw-Hill.	

Junguitu-Angulo,	 L.,	 &	 Osuna-Acedo,	 S.	 (2023).	 Serie	 transmedia	 Go!azen.	 Educación	 en	 valores	 y	
tratamiento	de	 la	 diversidad	desde	una	perspectiva	 educomunicativa.	Revista	Mediterránea	 de	
Comunicación,	14(1),	147-164.	https://doi.org/10.14198/MEDCOM.23251	

Larrondo-Ureta,	 A.,	 Peña-Fernández,	 S.,	 &	 Agirreazkuenaga-Onaindia,	 I.	 (2020).	 Hacia	 una	 mayor	
participación	de	 la	 audiencia:	Experiencias	 transmedia	para	 jóvenes.	Estudios	 sobre	 el	Mensaje	
Periodístico,	26(4),	Article	4.	https://doi.org/10.5209/esmp.71375	

Livingstone,	S.	(1998).	Mediated	Childhoods:	A	Comparative	Approach	to	Young	People’s	Changing	Media	
Environment	 in	 Europe.	 European	 Journal	 of	 Communication,	 13(4),	 435-456.	
https://doi.org/10.1177/0267323198013004001	

Loiola,	N.,	&	Alonso,	A.	(2022).	Irabazi	Arte:	Iraganeko	mamua	(1-8).	EITB.eus.	
Loiola,	N.,	&	Alonso,	A.	(2023).	Irabazi	Arte:	Inor	ez	da	ilegala	(1-2).	EITB.eus.	
López-Insua,	B.	del	M.	(2023).	Derecho	a	trabajar	“sin	dolor”:	La	cara	femenina	de	la	incapacidad	temporal	

tras	 la	 Ley	 Orgánica	 1/2023,	 de	 28	 de	 febrero.	 Relaciones	 Laborales	 y	 Derecho	 del	 Empleo.	
https://ejcls.adapt.it/index.php/rlde_adapt/article/view/1269	

Marin-Pérez,	B.,	&	Bañon-Castellón,	L.	(2022).	Interacción	y	fidelización	de	las	audiencias	digitales	en	la	
ficción	televisiva:	El	transmedia	en	el	caso	de	la	serie	L’Alqueria	Blanca	de	À	Punt.	adComunica,	81-
106.	https://doi.org/10.6035/adcomunica.6658	

Marín-Ramos,	E.	(2019).	Más	allá	de	Bechdel:	The	Good	Wife,	The	Good	Fight	y	Orange	is	the	new	Black.	
La	 imagen	 de	 la	mujer	 en	 las	 series	 de	 televisión	 feministas.	Universitas	 Humanística,	87(87).	
https://doi.org/10.11144/Javeriana.uh87.mbgw	

Maroto-González,	I.,	&	Rodríguez-Martelo,	T.	(2022).	Análisis	de	los	roles	de	género	de	las	protagonistas	
femeninas	de	la	serie	“HIT”	de	RTVE.	Ámbitos.	Revista	Internacional	de	Comunicación,	57,	83-101.	
https://doi.org/10.12795/Ambitos.2022.i57.05	

Martínez-Pérez,	N.,	&	Cuenca-Orellana,	N.	 (2020).	 Igualdad	de	 género	 y	 animación	 infantil	 en	España:	
Myriam	Ballesteros.	Revista	Internacional	de	Comunicación	y	Desarrollo	(RICD),	3(12),	106-117.	
https://doi.org/10.15304/ricd.3.12.6754	

Mastandrea,	P.-B.,	Michel-Fariña,	J.-J.,	&	Cambra-Badii,	I.	(2023).	Ética	en	la	educación:	Análisis	a	partir	de	
la	 serie	 Merlí.	 Revista	 Iberoamericana	 de	 Educación	 Superior,	 134-151.	
https://doi.org/10.22201/iisue.20072872e.2023.40.1549	

McCrindle,	 M.	 (2015).	 Meet	 Alpha:	 The	 Next	 ‘Next	 Generation’.	 The	 New	 York	 Times.	
https://www.nytimes.com/2015/09/19/fashion/meet-alpha-the-next-next-generation.html	

McCrindle,	 M.,	 &	 Fell,	 A.	 (2020).	 Understanding	 Generation	 Alpha.	 https://generationalpha.com/wp-
content/uploads/2020/02/Understanding-Generation-Alpha-McCrindle.pdf	

McCrindle,	M.,	&	Fell,	A.	(2021,	mayo	9).	Gen	who?	The	five	features	of	Generation	Alpha	and	how	to	parent	
them.	Traveller.	https://www.traveller.com.au/news/current-affairs/gen-who-the-five-features-
of-generation-alpha-and-how-to-parent-them-20210506-h1vnbl	

Mérida-Serrano,	R.,	Panzuela	-García,	A.,	Muñoz-Moya,	M.,	&	González-Alfaya,	M.	E.	(2022).	Motivaciones	y	
obstáculos	en	la	práctica	del	fútbol	femenino	en	Córdoba	(Motivations	and	obstacles	in	the	practice	

130



Fostering	gender	equality	(SDG	5)	through	audiovisual	fiction		

	
	

of	 female	 football	 in	 Córdoba	 (Spain)).	 Retos,	 46,	 301-308.	
https://doi.org/10.47197/retos.v46.88305	

Metheny,	 E.	 (1965).	 Symbolic	 forms	 of	 movement:	 The	 feminine	 image	 in	 sports.	 En	 E.	 Metheny,	
Connotations	of	Movement	in	Sport	and	Dance	(pp.	43-56).	Brown.	

Ministry	of	Culture	and	Sport	of	the	Government	of	Spain	(2022).	Sports	habits	survey	2022.	Ministry	of	
Culture	and	Sport	of	the	Government	of	Spain.	https://www.cultura.gob.es/dam/jcr:23953a00-
9cf8-487c-98c7-f2fbc43e4e6b/encuesta-de-habitos-deportivos-2022.pdf	

Ministry	of	Culture	 and	Sport	of	 the	Government	of	 Spain	 (2023).	Yearbook	of	 Sports	 Statistics	2023.	
Statistics	and	Studies	Division,	General	Technical	Secretariat,	Ministry	of	Culture	and	Sport.Mujika-
Alberdi,	 A.,	 García-Arrizabalaga,	 I.,	 &	 Gibaja-Martins,	 J.	 J.	 (2021).	 Mujeres	 deportistas:	 Poca	
visibilidad	 y	 mucho	 estereotipo.	 Cuadernos	 de	 Psicología	 del	 Deporte,	 21(3),	 269-283.	
https://doi.org/10.6018/cpd.465201	

Mujika-Alberdi,	A.,	García-Arrizabalaga,	 I.,	&	Gibaja-Martíns,	 J.	 J.	 (2024).	Estereotipos	 sobre	género	del	
deporte	entre	 la	población	guipuzcoana.	Retos:	nuevas	 tendencias	en	educación	 física,	deporte	y	
recreación,	51,	1226-1233.	https://doi.org/10.47197/retos.v51.100822	

Núñez-Gómez,	P.,	Ortega-Mohedano,	F.,	Monguí-MOnsalve,	M.,	&	Paul-Larrañaga,	K.	(2020).	El	consumo	y	
uso	 de	 dispositivos	móviles	 y	 Apps	 por	 los	 niños	 y	 las	 niñas	 de	 la	 generación	 Alpha	 en	 España.	
Universidad	 Complutense	 de	 Madrid	 y	 Universidad	 de	 Salamanca.	
https://www.incibe.es/sites/default/files/contenidos/blog/sic-
spain_informe_consumo_y_uso_de_dispositivos_y_apps_por_generacion_alpha.pdf	

Onieva,	 J.	L.	 (2015).	El	 cómic	online	como	recurso	didáctico	en	el	aula.	Huarte	de	San	 Juan.	Filología	y	
Didáctica	de	la	Lengua,	15,	105-127.	

Organización	 de	 las	 Naciones	 Unidas	 Mujeres.	 (2023,	 septiembre	 7).	 Hechos	 y	 cifras:	 Liderazgo	 y	
participación	política	de	las	mujeres.	https://acortar.link/SJhILt	

Organización	de	las	Naciones	Unidas	para	la	Educación,	la	Ciencia	y	la	Cultura	(UNESCO).	(2023,	marzo	
15).	La	tecnología	digital	es	un	instrumento	clave	para	mejorar	la	alfabetización	de	las	niñas	y	las	
mujeres.	https://acortar.link/qKFZkN	

Osuna-Acedo,	S.,	Gil-Quintana,	J.,	&	Cantillo	Valero,	C.	(2018).	La	construcción	de	la	identidad	infantil	en	el	
Mundo	Disney	(73.a	ed.).	Revista	Latina	de	Comunicación	Social.	https://doi.org/10.4185/RLCS-
2018-1307	

Pedrero-Esteban,	 L.-M.,	 Terol-Bolinches,	 R.,	 &	 Arense-Gómez,	 A.	 (2023).	 El	 podcast	 como	 extensión	
transmedia	sonora	de	 la	 ficción	audiovisual.	Revista	Mediterránea	de	Comunicación,	14(1),	189.	
https://doi.org/10.14198/MEDCOM.23292	

Preece,	S.,	&	Bullingham,	R.	(2022).	Gender	stereotypes:	The	impact	upon	perceived	roles	and	practice	of	
in-service	 teachers	 in	 physical	 education.	 Sport,	 Education	 and	 Society,	 27(3),	 259-271.	
https://doi.org/10.1080/13573322.2020.1848813	

RAE	 [@RAEinforma].	 (2021,	 abril	 23).	#RAEconsultas	La	 voz	 «señoro»	 es	un	neologismo	acuñado	 en	 el	
ámbito	 del	 feminismo	 para	 referirse	 al	 varón	 que	 muestra	 indiferencia.	
https://twitter.com/RAEinforma/status/1385561927129223171?lang=es	

Resolución	 70/1.	 Transformar	 nuestro	mundo:	 la	 Agenda	 2030	 para	 el	 Desarrollo	 Sostenible	 (2015).	
https://www.mdsocialesa2030.gob.es/agenda2030/documentos/aprobacion-agenda2030.pdf	

Riemer,	B.	A.,	&	Visio,	M.	E.	(2003).	Gender	Typing	of	Sports:	An	Investigation	of	Metheny’s	Classification.	
Research	 Quarterly	 for	 Exercise	 and	 Sport,	 74(2),	 193-204.	
https://doi.org/10.1080/02701367.2003.10609081	

Román-San	Miguel,	A.,	&	Núñez,	T.	(Eds.).	(2016).	Cine,	deporte	y	género:	De	la	comunicación	social	a	la	
coeducación	(Primera	edición).	Octaedro.	

Scolari,	C.	A.	(2013).	Narrativas	Transmedia.	Cuando	todos	los	medios	cuentan.	Narrativas	Transmedia.	
https://www.academia.edu/44172421/Carlos_A_Scolari_Narrativas_Transmedia	

Scolari,	C.	A.	(2014).	Narrativas	transmedia:	Nuevas	formas	de	comunicar			en	la	era	digital.	Anuario	AC/E	
de	Cultura	Digital,	71-81.	

Scolari,	 C.	 A.	 (2018).	Teens,	media	 and	 collaborative	 cultures:	 Exploiting	 teens’	 transmedia	 skills	 in	 the	
classroom;	 Adolescentes,	 medios	 de	 comunicación	 y	 culturas	 colaborativas:	 Aprovechando	 las	
competencias	transmedia	de	los	jóvenes	en	el	aula.	Universitat	Pompeu	Fabra.	

Test	de	Bechdel.	(s.	f.).	Recuperado	11	de	abril	de	2023,	de	https://acortar.link/qLdOkI	

131



V	VISUAL	Review,	16(3),	2024,	pp.	107-131	
	

	

The	World	Bank.	(s.	f.).	All	Indicators.	World	Bank	Gender	Data	Portal.	Recuperado	28	de	diciembre	de	
2023,	de	https://genderdata.worldbank.org/indicators/	

Tufte,	T.	(2004).	Eduentretenimiento	en	la	comunicación	para	el	vih/sida	más	allá	del	mercadeo,	hacia	el	
empoderamiento.	Investigación	&	Desarrollo,	12(1),	24-43.	

United	Nations	Educational,	Scientific	and	Cultural	Organization	(UNESCO)	(2023,	March	15).	Digital	
technology	is	a	key	tool	for	improving	girls'	and	women's	literacy.	https://acortar.link/qKFZkN	

United	 Nations	 Economic	 and	 Social	 Council	 (2023).	 Progress	 towards	 the	 Sustainable	 Development	
Goals:	 Towards	 a	 Rescue	 Plan	 for	 People	 and	 Planet	 Report	 of	 the	 Secretary-General	 [Special	
Edition]	A/78/XX-E/2023/XX.	https://acortar.link/CaXEYr	

United	 Nations	 General	 Assembly	 (2023).	 Political	 declaration	 of	 the	 high-level	 political	 forum	 on	
sustainable	 development	 held	 under	 the	 auspices	 of	 the	 General	 Assembly.	 A/HLPF/2023/L.1.	
https://acortar.link/GrGX3V	

United	 Nations	 Women	 (2023,	 September	 7).	 Facts	 and	 figures:	 Women's	 leadership	 and	 political	
participation.https://acortar.link/SJhILt	

UN	Women	Training	Centre	(2011).	INSTRAW's	intellectual	legacy	for	the	promotion	of	women's	rights.	
Institutional	memory	from	1976	to	2010.	https://acortar.link/4tpbZ7	

Zabaleta,	X.	and	Zeberio,	I.	(Executive	Producers)	(2008	-	present).	Go!azen	[Television	Series].	Pausoka	
Entertainmet	and	EITB.	

Zeberio,	 I.	 (Executive	 Producer)	 (2022	 -	 present).	 Irabazi	 arte!	 [Television	 Series].	 Pausoka	
Entertainmet	and	EITB.	

Zufiaurre,	 A.,	 Zufiaurre,	 I.	 and	 Zufiaurre,	 M.	 (Executive	 Producers)	 (2019	 -	 present).	 Ene	 Kantak	
[Television	Series].	EITB	

	

	

	

132




